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MISSION 

Fulton Leadership Academy is committed to empowering young men in grades 6-12 with a rigorous 

academic environment to become productive civic leaders with a focus on aeronautical careers. 

 

VISION 

Fulton Leadership Academy will be a premier Charter School that will empower young men to be 

confident, civic minded, leaders who excel in academics. We will provide an environment that weaves 

leadership development into every aspect of our curriculum. This curriculum includes character building, 

work ethics, communication skills, decision-making, public speaking, team building, negotiating skills, and 

a rites of passage program.  

 

We envision a community in which a Code of Ethics applies to all members, including our faculty, staff, 

parents and students. The consistent endorsement of strong leadership standards throughout our community 

will produce a high level of respect, order, and structure, which will contribute to a successful teaching and 

learning environment for student achievement.  

 

ACADEMIC PROGRAM 

Studies indicate that an aeronautically focused career has high motivational appeal producing dramatic 

student gains and interest in science, mathematics and other content areas. Additionally, teaching 

leadership skills such as responsibility, good judgment, communication skills, and being a flexible team 

member will prepare our young men for the workforce, technical school, or post secondary education. 

 

In order to inspire our young men to be visionaries, and increase their awareness of task importance, Fulton 

Leadership Academy will activate their higher order thinking skills, and strengthen confidence in their 

leadership ability. Fulton Leadership Academy’s unique collection of approaches will include the 

following:  

 Single gender learning environment 

 Small, and supportive middle and high school experiences 

 Achievement-oriented, career focused, environment where learning ranks paramount 

 Challenging classrooms where young men excel academically and socially 

 Character development training workshops for the entire school community that will strengthen 

personal well being and community commitment 

 Extended daily, weekly, and summer educational programs with remedial components 

 Collaborative and dynamic professional learning environment (parents, partners, mentors, and the 

community) 

 Rigorous academic curriculum and instructional development that is data driven and undergoes 

frequent assessment 

 

Fulton Leadership Academy is centered on two overarching goals: 1) To demonstrate a high level of 

academic achievement as measured by a longitudinal database that tracks student performance and mastery 

of core subjects; evidenced by intra-academy assessments and success in state and national mandated 

assessments such as Criterion Reference Tests, 2) To provide opportunities for students to learn and 

practice leadership skills. 

 

ORGANIZATION 

Fulton Leadership Academy’s Founding Board consists of community members who have lived in South 

Fulton for 25 plus years, serving in various leadership positions. Our Board consists of an array of highly 
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competent and developed individuals who bring to the table years of experience and a wealth of knowledge 

congruent with entities needed in setting up and governing this board. Board members care about families, 

youth, and this community. The Board includes attorneys, secondary and college educators, law 

enforcement representatives, entrepreneurs, clergy, parents, psychologists, and a student. 

 

Fulton Leadership Academy in partnership with the Founding Board is committed to modeling and 

promoting an environment where emerging leaders can develop mutual understanding and respect. At 

Fulton Leadership Academy student leadership and achievement is linked with providing sustainable 

economic development within our community. 

   

Fulton Leadership Academy links leadership and student achievement because one of the greatest 

challenges in public schools is to assist our young men in making the connection between the purpose of 

education and its direct influence on their success in the real world. Every year, the failure to make this 

association leaves many young men at risk when faced with the difficulties of their real and sometimes 

brutal world.  Fulton Leadership Academy will operate on a strong code of ethics with the collaboration of 

a governing board, parents, administrators, teachers, staff and the community, utilizing all resources. We 

will have ongoing communication with partners to keep relationships active and reinforce the importance 

of their involvement in the lives of our young men. As a school community, we will receive training to 

assist our development of solid relationships with each young man and his family.  However, an education 

management organization will not operate the Academy. 

 

FULTON LEADERSHIP ACADEMY’S CORE VALUES… 

 

Fortitude –  Guide the ability to exercise resilience in challenging situations, and encourage 

young men to have determination, endurance and the ability to exercise self-

discipline and stamina. 

Leadership –  Demonstrate integrity, confidence, cooperation, perseverance and teaching 

young men to understand their purpose, and be responsible to themselves, their 

family, their community, and others. 

Achievement –  Provide a safe, orderly, structured, clean school environment that will promote 

high achievement, creativity and accomplishments; thus nurturing the 

development of young men to their maximum potential as responsible 

productive citizens becoming civic minded leaders 

OVERVIEW 

Fulton Leadership Academy is committed to a rigorous academic environment empowering young 

men in grades 6-12 to become productive civic leaders. Within the offered curriculum, there will be a 

focus on aeronautical careers.  The mission of Fulton Leadership Academy fully supports the 

legislative intent of the charter schools program of increasing student achievement through academic 

and organizational innovation in accordance with O.C.G.A.§ 20-2-2061 by implementing the 

following: 

(1) a strong focus on ensuring academic success for each student 

(2) a refusal to accept excuses for poor performance 

(3) a willingness to implement a variety of strategies  
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(4) intensive and sustained efforts to involve parents/guardians and the community 

(5) an environment of mutual respect and collaboration 

(6) a passion for continuous improvement and professional growth 

 

The following “Seven Pillars” guide us for a healthy school community. 

 

 Excellence – Our School Community-Staff and 

students will constantly strive for perfection in all 

educational pursuits. 

 

 Leadership throughout the School Community-

Staff and students will avail themselves of the 

many opportunities to pursue, utilize, and generate 

leadership practices. 

 

 Collaboration and Consensus Building –

Meaningful dialogue will actively integrate 

learning and practice. 

 

 Diversity and Involvement – Staff and students will operate with widened focus using 

interdisciplinary elements in this global economy.  They will recognize the limitless reach of 

technology, language, social interaction, animals’ rights, monetary systems, and going green.  

 

 Ongoing Dialogue – Staff and students will engage in deliberate acts of useful exchange for 

expansion of ideas, refinement and improvement. 

 

 Connection of People and Resources – Staff and students will actively interact with the 

diverse community to make use of shared experiences and findings. 

 

 Community Involvement – Staff and students will involve themselves in opportunities 

within the framework of the school and the community. 

 

 

GUIDING PHILOSOPHY OF THE EDUCATIONAL PROGRAM 

 

The Middle School Years 

Fulton Leadership Academy is dedicated to providing a strong instructional program that is aligned to 

the Georgia State Standards and will have an emphasis on reading comprehension and problem 

solving in all content areas. The middle school program has been developed to address the unique 

differences in intellectual ability, social maturity, and physical skills of students ages 12 to 14. It is 

characterized by flexible approaches to education that are developmentally appropriate for the middle 

school years. A key component of the educational program is the learning structure for students.  

Middle school students need to be organized in small centers for learning, utilizing the team 

approach, where teachers and students have great flexibility in curriculum and use of time. Teaming, 

which is like a “school within a school,” allows teachers to get to know students and their academic 

and emotional needs better. Through teaming, teachers are able to coordinate and vary instruction, as 
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needed, including the size of groups and the amount of time used for instruction. Core teachers will 

be responsible for teaching at least two subjects and will share a common planning time.  

 

The middle grade years represent a significant period in which long-term aspirations of students are 

shaped. They need opportunities to explore new and challenging curriculum content that makes use 

of increased intellectual capacity. In order to achieve this, the comprehensive instructional program 

for the Fulton Leadership Academy will include 300 minutes of core academic instruction designed 

to acquaint students with the Georgia Performance Standards and Georgia Standards of Excellence, 

in major subjects such as social studies, science, and mathematics. 

 

The High School Years 

Fulton Leadership Academy aims to educate every student to be a responsible, productive citizen. 

Our Strategic Plan and yearly School Improvement Plan review are visible ways to hold Fulton 

Leadership Academy accountable to its mission, vision, and core beliefs. Our Strategic Plan and 

School Improvement Plan are the roadmaps for how Fulton Leadership Academy aims to improve 

student achievement over the next five years. 

 

Three goals serve as Fulton Leadership Academy’s measure for long-term student success, which is 

that students will graduate on time and be ready for college or the workforce.  

By 2018: 

 90% of Fulton Leadership Academy students will graduate on time. 

 85% of Fulton Leadership Academy’s seniors will be eligible for admission to a University 

System of Georgia college or university. 

 100% of Fulton Leadership Academy’s graduates will be work-ready certified. 

 

Our Strategic Plan will guide the Fulton Leadership Academy’s direction and is the result of many 

conversations with our Board of Directors, teachers and school leaders as well as engagement with 

parents and the community. 

 

Planning Ahead - College and Career Ready  
The global economy and the skills needed for the 21st century require a rigorous and well-rounded 

K-12 education. The old method of separating students into “college bound” and “work bound” is no 

longer sufficient in the world of education. Our scholars need to know more and be better equipped to 

apply that knowledge in order to tackle increasingly complex issues and problems. Fulton Leadership 

Academy is addressing this need through the increase of rigor and critical thinking skills for all our 

scholars.  

 

THE EDUCATIONAL PROGRAM AND CURRICULUM 

  

Curriculum is defined as a plan for learning. It encompasses all the learning experiences our scholars 

encounter under the guidance of the school. Fulton Leadership Academy’s curriculum focuses on the 

development and application of skills and knowledge as identified by the state of Georgia, national 

curriculum standards, and local system objectives. Interactive learning and hands-on-experience are 

central to the Fulton Leadership Academy Board of Directors vision for the effective delivery of 

instruction and increased emphasis on higher academic achievement for all children. 
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The student day will run from 7:30 a.m. to 4:00 p.m., with an extended day program until 5:30 p.m. 

that will include after school intervention, academic support, and math enrichment, as well as clubs 

and extracurricular activities. 

 

All students will be assigned to a grade level homeroom teacher. Homeroom will meet from 8:00 

a.m. until 8:20 a.m. and will serve as a regular meeting place for students. Students will receive 15 

minutes of character education focusing daily on a word of the week. Many school activities are 

organized and will be conducted through the homerooms. Weekly homeroom activities may include: 

study skills, advisory, and community building activities. 

 

Service Learning 

Fulton Leadership Academy is drawn to service learning because it is firmly aligned with the 

school’s mission to build character and leadership, and will produce important educational results as 

well.  Based on experiences around the nation, learning through service causes students to become 

more concerned about their community and community issues.  They will also discover ways they 

can lend their talents to those issues, and apply what they have learned in content areas such as Social 

Studies, English, Science, and Mathematics, or to more specific topic areas such as the environment 

for the elderly, thus making their studies more relevant (National Center for Education Statistics, 

1999; Billig and Conrad, 1997; Duckenfield and Swanson, 1992; Eyler and Giles, 1998; Kinsley and 

McPherson, 1995; and many others).  

 

Physical Education 

Physical Education will be an opportunity to participate in organized games and activities to develop 

strength, endurance, and coordination. 

 

Martial Arts 

Martial Arts, although not specifically identified in the GPS/PE standards, it does address the 

majority of the topics in the physical education strand for students in grades 6-12 through the Georgia 

Performance Standard which states “participate in fitness assessment and developmentally 

appropriate health – related fitness activities for the purpose of improving skill performance and 

physical fitness.” The benefits of teaching students the basics of self-defense in a physical education 

setting cannot be underestimated. A basic self-defense unit can substantially facilitate students' 

cognitive, psychomotor, and affective development while at the same time offering a fun and 

challenging alternative to regular physical education. Cognitive benefits include learning basic self-

defense concepts such as directions of movement, properly striking surfaces, the advantages of 

leverage over muscle, and situational awareness. Students can greatly expand their psychomotor 

abilities by applying these cognitive principles through the physical actions of proper stance, 

movement, balance, and basic blocks, strikes.1  

 

Education Technology 

Educational Technology will expand the technological skills of students through explorations in 

aerodynamics, aviation, and robotics with an emphasis on problem solving.  Fulton Leadership 

                                                   

1 Should Martial Arts Be Taught in Physical Education Classes; Journal article; JOPERD--The Journal of Physical 

Education, Recreation & Dance, Vol. 71, 2000 
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Academy will follow the Fulton County Schools CTAE standards and the State of Georgia 

Guidelines for setting up this program. 

 

Clubs and Organizations 

Clubs and Organizations will provide a strong emphasis on developing leadership skills, problem 

solving techniques, critical thinking skills, conflict resolution skills, and explorations in aeronautical 

and space careers.  Clubs and organizations will include, but are not limited to, the following: 

 National Junior Beta Club  

 National Junior Honor Society 

 National Honor Society 

 Robotics Club 

 Chess Club 

 Yearbook  

 Gryphon Entrepreneur Society  

 Mock Trial/ High School Inns of Court 

 Debate (Middle School) Debate Team 

 Mathletes (in conjunction with Morehouse Math Dept.)  

 National Society of Black Engineers 

 Student Government Association 

 Photography 

 Drama  

 Model United Nations  

 Teacher Representative on PALS Executive Committee (2 persons- 1 Middle School, 1 High 

School) 

 

Extra- Curricular Activities 

Each student will be encouraged to participate in three activities per year. These activities may be 

athletic, artistic, or academic. Students will also be encouraged to choose at least one athletic activity 

and one non-athletic activity. Athletic choices include soccer, cross-country, basketball and baseball. 

To ensure success and address the special learning of the young men in the Fulton Leadership 

Academy classroom, instruction will be embedded with research-based instructional strategies proven 

to be effective with male students. Thirteen (13) strategies for success will characterize the 

instructional model for Fulton Leadership Academy students. They are as follows: 

 Choose appropriate classroom resources for young men 

 Provide frequent opportunities to read and write  

 Understand young men’s learning styles 

 Use the real-world problems to bring learning to life  

 Appeal to young men needs for social interaction  

 Influence young men’s attitudes through the use of role models  

 Bring critical-literacy skills into the classroom  

 Make reading and writing relevant to young men 

 Use technology to enhance the learning environment 

 Use appropriate assessment tools for young men 
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 Establish positive relationships among the young men and their teachers 

 Engage parents in young men education  

 Build academic success beyond the classroom 

 

Preparation For Civic Success 

We believe that public schools have a responsibility both to educate students for college and to 

improve the democratic infrastructure of our community. Our objective is to ensure that all graduates 

are able to participate and take leadership roles in civic institutions. Through required service 

learning, summer experiences, internships, and other civic activities both in and out-of-school, our 

students will apply the knowledge, skills, and character they have developed in the academic program 

to help change the world. Our graduates will be poised public speakers, respectful debaters, skilled 

negotiators of conflicting information, engaged community members, critical thinkers, and confident 

leaders. 

 

Aeronautical Career Focus 

An aeronautical career focus will be a motivational appeal designed to ignite and fuel the interest of 

young men in science, mathematics and other content areas.  This initiative will offer a systematic 

study and a practical use for the academics.  The foundation skills for Career Technical and 

Agricultural Education (CTAE) are critical competencies that students pursuing any career pathway 

should exhibit to be successful. As core standards for all career pathways in all program 

concentrations, these skills link career, technical and agricultural education to the state’s academic 

performance standards.  Fulton Leadership Academy will use these competencies as a guide in setting 

up our Career Program.  

 

Character Education 

Fulton Leadership Academy will emphasize values, virtues, and high expectations throughout our 

character education program, with strong emphasis on Fortitude, Leadership and Achievement. 

Character education and ethical leadership will be built in the total operations of our school 

community. 

 

Mission Driven Teaching Staff 

Fulton Leadership Academy will recruit a team of talented teachers dedicated to the execution of the 

school’s mission who will be trained in the best instructional practices.  Our teaching staff will be 

supported through one week of pre-opening staff development training which will include a focus on 

instructional approaches for the targeted demographic. They will meet weekly to collaboratively 

develop curriculum, and closely review student’s progress.  Our school environment will encourage 

constant growth among students, teachers and parents. 

 

In addition to the unique features outlined here, Fulton Leadership Academy will benefit from a 

variety of established relationships with partners and programs that support our mission.  This will 

enhance and complement our rigorous academic program.  As part of our expanded educational 

program, Fulton Leadership Academy students will have access to organizations such as: 

 

 100 Black Men  

 Global Youth Ambassadors Program 
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 Brother to Brother, LLC 

 Fraternal Order of Police  

 Federal Aviation Administration 

 Positive Arts Movement 

 Clayton State University 

 Georgia Southern University-Science 

 Spelman College 

 Georgia Tech 

DESCRIPTION OF THE CURRICULUM 

Fulton Leadership Academy will follow the state’s middle school concept and standards and high 

school credential and requirements programs, as outlined by the Georgia Performance Standards. 

Fulton Leadership Academy will implement a standards-based curriculum that will be based upon, 

but not limited to the rich comprehensive content and well-organized curriculum in Fulton County 

School System Curriculum, which is also aligned with the State of Georgia’s Performance Standards.  

In addition, students will follow a course of study and be prepared to meet diploma requirements in 

assessment courses and credits as determined by the Georgia High School Requirements. 

 

Fulton Leadership Academy is committed to evolving our curriculum with any changes that Fulton 

County Schools may make to its curriculum over the life of our charter. Throughout the duration of 

the charter, Fulton Leadership Academy Board of Directors and administration will continue to 

benchmark against Fulton County Schools and the Georgia Department of Education to improve and 

extend our curriculum in areas that are consistent with Fulton Leadership Academy’s vision and 

mission. 

 

Additional topics will be added to the basic requirements as deemed appropriate and necessary by the 

school administration and the school’s Board of Directors. Our Founding Board has spent 

considerable time in analyzing the Fulton County Schools Middle and High School Curriculum and is 

also familiar with the curriculum framework, such as learning focused strategies, differentiated 

instruction, authentic assessment, and system initiatives.  Additionally, the Lead Founder taught all 

grade levels in Fulton County, and was the Curriculum Specialist for three years at Randolph 

Elementary. Fulton Leadership Academy has the same philosophy as Fulton County Schools. We 

want to make sure our students are successful learners who: 

 

 Take charge of their learning 

 Use tools of discipline 

 Use and go through all levels of learning 

 Understand the nature of knowledge 

 Know themselves as learners 

 Know and use principles of learning 

 

STEM Focus 

The unifying thread of Fulton Leadership Academy’s curriculum is science, technology, engineering, 

and mathematics (STEM). All of our core courses are infused with cross-curricular standards and 
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activities that emphasize the development of our students into scientists and engineers: the kind of 

individuals who view the world through a problem-solving lens and who understand that the critical 

analysis and presentation of information and data are pre-requisites to becoming effective at 

“engineering” solutions to complex problems. Fulton Leadership Academy’s curriculum is supported 

by frequent use of laboratory and socially constructed experiments, robotics, simulations, field work, 

and use of manipulative artifacts to convey concepts. 

 

STEM Focus and Engineering and Technology Courses 

To further support the STEM focus and the Aeronautics and Aviation theme, Fulton Leadership 

Academy incorporates explicit instruction in those areas into Connections courses at the Middle 

School level and electives at the High School level. 

 

Fulton Leadership Academy will provide a rigorous Career Technology and College Preparatory 

Dual Program of Study beginning in grade six. The High School Program will follow the Pathways 

of Engineering and Technology or Architecture, Construction, Transportation and Communication 

Pathways Curriculum from Georgia Department of Education (GDOE), Career, Technical and 

Agricultural Education (CTAE) Division.  
 

We will follow the Education Technology curriculum as described in the Fulton County Board of 

Education Middle School and High School Handbook.  Connection classes will include the 

Engineering & Technology, Business, Spanish, Physical Education, and CTAE Curriculums; 

additionally, aerodynamics, aerospace, aviation, robotics, electronics, and problem solving hand-on 

innovations. 

 

High School CTAE Program 

Georgia’s Career, Technical and Agricultural Education (CTAE) Division has developed a 

curriculum based on the “knowledge and skills that are necessary for future successes in the Georgia 

workforce.”  For High School scholars Fulton Leadership Academy develops a series of electives 

from select CTAE Program Concentrations, in keeping with the STEM focus and in the interest of 

preparing Academy scholars to excel in whatever post-secondary choice they make.  Scholars have 

the option of choosing courses from the Engineering & Technology Pathway. Selected courses in the 

Program Concentration may also be offered as standalone electives. 

 

High School Engineering and Technology Pathway 

According to the CTAE descriptions, the Engineering & Technology concentration combines hands-

on projects with a rigorous curriculum to prepare scholars for the most challenging postsecondary 

engineering and technology programs. Scholars build solid writing, comprehension, calculation, 

problem-solving, and technical skills and are encouraged to take relevant math and science courses, 

such as advanced algebra, chemistry, calculus, geometry, trigonometry, physics, design, and 

engineering concepts.  Fulton Leadership Academy focuses on courses in the Engineering Pathway.  

Even if scholars do not enter an engineering field they have developed foundational skills that will 

allow them to be successful in myriad arenas. 
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THE CURRICULUM OF FULTON LEADERSHIP ACADEMY 

 

LANGUAGE ARTS CURRICULUM 

 

Middle School 

Research has strongly suggested that extended time on task, which essentially translates into more 

instructional contact hours, is an effective strategy at improving performance.  To that end, Fulton 

Leadership Academy employs two separate academic strands to cover English Language Arts 

standards and learning objectives for 6th and 7th graders: A Reading and Literary Analysis strand and 

Composition strand.  This ensures that middle school students have an additional 4-5 hours a week of 

English language arts instruction, which increases the likelihood that students will evidence mastery 

of the subject matter.  In addition, the Literary Analysis strand is a mechanism to reinforce the 

development of our scholars into critical thinkers and scientific examiners of information (“literary 

scientists”). Eighth grade students have a single English-Language Arts course. 

 

The chart below outlines the English/ Language Arts Middle School Program at Fulton Leadership 

Academy based on Georgia’s Standards of Excellence and Performance Standards and Fulton County 

Schools Requirements. 

 

GSE 6-8 Strands/Standard Framework 
 

Strand: Reading for Literature (RL) 
 

 Key Ideas and Details: RL1, RL2, RL3 

 Craft and Structure: RL4, RL5, RL6 
 Integration of Knowledge and Ideas: RL7, RL9 
 Range of Reading/Text Complexity: RL10 

 

Strand: Reading for Information (RI) 
 

 Key Ideas and Details: RI1, RI2, RI3 
 Craft and Structure: RI4, RI5, RI6 
 Integration of Knowledge and Ideas: RI7, RI8, RI9 

 Range of Reading/Text Complexity: RL10 
 

Strand: Reading Foundational Skills (RF) 
 

 Print Concepts: RF1 (K and 1 only) 
 Phonological Awareness: RF2 (K and 1 only) 

 Phonics and Word Recognition: RF3 
 Fluency: RF4 

 

Strand: Writing (W) 
 

 Text Types and Purposes: W1, W2, W3 
 Production/Distribution: W4, W5, W6 
 Research/Present Knowledge: W7, W8, W9 
 Range of Writing: W10 
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Strand: Speaking and Listening (SL) 
 

 Comprehension and Collaboration: SL1, SL2, SL3 
 Presentation of Knowledge and Ideas: SL4, SL5, SL6 

 

Strand: Language (L) 
 

 Conventions of Standard English: L1, L2 
 Knowledge of Language: L3 
 Vocabulary Acquisition and Use: L4, L5, L6 

 

 

The following course descriptions are adopted in part or in whole from Georgia’s Standards of 

Excellence and Performance Standards: 

 

Sixth Grade Language Arts 

Focus on the integration of vocabulary, literature, reading strategies, composition, oral language 

skills, research and grammar.  Reading instruction teaches students to use cognitive strategies before, 

during and after reading to help them monitor their understanding and evaluate the author’s 

presentation of ideas.  Students participate in the writing process, incorporating grammar study as a 

part of the revision of their composition. Modes of writing emphasized are descriptive and narrative.  

Oral language and technology are also a part of the instruction that helps students become effective 

communications.  Students will learn to conduct research and present their findings through a variety 

of oral, written, visual and technological media. 

 

Seventh Grade Language Arts 

Focus on the integration of vocabulary, literature, reading strategies, composition, oral language 

skills, research and grammar.  Literature, media and technology experiences become increasingly 

analytical as students study the elements of the short story, novel, drama, poetry, essay, 

autobiography, and other fiction and nonfiction genres.  Modes of writing emphasized are narrative 

and persuasive.  The emphasis on becoming strategic readers, critical viewers and effective 

communicators continues. 

 

Eight Grade Language Arts 

Focus on preparation for high school language arts.  While refining writing process skills and 

grammar knowledge, students produce various kinds of papers and multimedia presentations.  The 

mode of writing emphasized is persuasive in preparation for the Georgia Eighth Grade Writing 

Assessment.  Literature study includes novels, plays, short stories, poetry and a variety of nonfiction.  

The emphasis on strategic processing, critical thinking and analytical reasoning continues and 

prepares students for rigorous tests such as PSAT. 

 

Reading / Literary Analysis 

Sixth Grade Reading / Literary Analysis  

Scholars in Grade 6 are transitioning to a more mature perspective on literature and informational 

text, and consolidating the fundamental skills mastered in elementary school regarding the need for 



 

 

13 | P a g e  

 

evidence and support in reading and writing. Scholars in Grade 6 are required to cite strong textual 

evidence for inferences, claims, and analyses and learn to identify the theme or central idea in a text 

as well as develop themes and ideas in their own texts. Scholars in Grade 6 are expected to grasp 

nuances of characterization and plot structure beyond simply identifying their basic elements.  

 

Scholars are asked to identify specific literary and rhetorical elements that strengthen a text and to 

make comparisons of these elements between and among multiple texts. As always within the 

Georgia Performance Standards, learning to construct and identify sound and valid arguments based 

on evidence are of primary importance, and scholars will begin to experiment with more formal 

citation types and styles. Scholars in Grade 6 use grade-appropriate technology for a variety of 

purposes including co-created academic works and publication. They are learning to evaluate sources 

- especially digital sources - for validity, accuracy, and credibility. Scholars must present their 

academic works using graphics and multimedia, speaking publically to peers and others to gain 

confidence in presentation skills, and exhibiting their command of the conventions of Standard 

English. 

 

Seventh Grade Reading / Literary Analysis 

Scholars in Grade 7 are moving toward mastery of the basic foundational elements of citing strong 

textual evidence for inferences, claims, and analyses and leave Grade 7 prepared to consolidate these 

skills in Grade 8 in preparation for the rigors of high school. Scholars in Grade 7 are becoming 

competent at identifying the development of a theme or central idea throughout an informational text 

and at effectively developing their own themes and ideas in their writing. They are familiar with the 

elements of characterization and plot structure and can cite specific literary and rhetorical elements 

that strengthen a text.  

 

Scholars at this level are beginning to make connections between and among texts. Scholars in Grade 

7 use technology effectively for a variety of purposes including co-created academic works and 

publication. They are learning to evaluate sources - especially digital sources - for validity, accuracy, 

and credibility. These scholars routinely present their academic works, using graphics and 

multimedia to enhance their argument or exposition, and speaking with confidence and a strong 

command of the conventions of Standard English. 

 

Language Arts / Composition 

Sixth Grade Composition  

A focus on audience and purpose, as well as effective organization is important in all genres of 

writing. Informational and narrative writing include grade-appropriate development, style, transitions, 

language, and the construction of strong conclusions that are not predicated on reiterating the 

information from the essay. Focus on the integration of vocabulary, literary analysis, research, and 

grammar into written expression (compositions) of various types; also includes verbal presentation of 

written work products. 

 

Scholars participate in the writing process, incorporating grammar study as a part of the revision of 

their composition. Modes of writing emphasized are descriptive and narrative.  As always within the 

GPS, learning to construct and identify sound and valid arguments based on evidence are of primary 

importance, and scholars will begin to experiment with more formal citation types and styles. 

Technology is also an integral part of instruction in an effort to help students become more effective 
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communicators in a technology driven world.  Students learn to conduct research and present their 

findings through a variety of oral, written, visual and technological media. 

 

Seventh Grade Language Arts / Composition 

Focus on the integration of vocabulary, literary analysis, research, and grammar into written 

expression (compositions) of various types; also includes verbal presentation of written work 

products. Scholars participate in the writing process, incorporating grammar study as a part of the 

revision of their composition. Modes of writing emphasized are narrative and persuasive.  The 

emphasis on effective conduct and presentation of research continues. Scholars can write effective 

arguments with appropriate citations, including citations in formal academic manuscript styles, and 

including counter-claims and a strong focus on audience and purpose. Informational and narrative 

writing include grade-appropriate development, style, transitions, language, and the construction of 

strong conclusions that are not predicated on reiterating the information from the essay. Scholars in 

grade 7 use technology effectively for a variety of purposes including co-created academic works and 

publication. 

 

Eighth Grade English/ Language Arts  

Scholars in Grade 8 have mastered the basic foundational elements of citing strong textual evidence 

for inferences, claims, and analyses and will leave grade 8 prepared to further develop these skills at a 

high school level. Scholars in Grade 8 understand the basics of developing a theme or central idea 

throughout an informational text and understand the ways in which authors of informational texts do 

the same. They are familiar with the elements of characterization and plot structure and can cite 

specific literary and rhetorical elements that strengthen a text. Scholars at this level are beginning to 

make connections between and among texts including allusions to classical and foundational texts.  

 

Scholars can write effective arguments with appropriate citations, including citations in formal 

academic manuscript styles, and including counter-claims and a strong focus on audience and 

purpose. Informational and narrative writing include grade-appropriate development, style, 

transitions, language, and the construction of strong conclusions that are not predicated on reiterating 

the information from the essay. Scholars in grade 8 use technology effectively for a variety of 

purposes including co-created academic works and publication. They are becoming adept at 

evaluating sources - especially digital sources - for validity, accuracy, and credibility. These scholars 

routinely present their academic works, using graphics and multimedia to enhance their argument or 

exposition, and speaking with confidence and a strong command of the conventions of Standard 

English. 

 

Further, there is a focus on preparation for high school language arts. While refining writing process 

skills and grammar knowledge, scholars produce various kinds of papers and multimedia 

presentations. The mode of writing emphasized is persuasive in preparation for the Georgia Eighth 

Grade Writing Assessment. Literature study includes novels, plays, short stories, poetry and a variety 

of nonfiction. The emphasis on strategic processing, critical thinking and analytical reasoning 

continues and prepares scholars for rigorous tests such as PSAT. 
 

Students advancing through grades 6-8 are expected to meet each year’s grade-specific standards, to 

retain or further develop skills and understandings mastered in previous grades, and to work steadily 

toward meeting the more general expectations described by the Standards. Although the Standards 

are divided into Foundational Skills, Reading, Writing, Speaking and Listening, and Language 

strands for conceptual clarity, the processes of communication are closely connected. 
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HIGH SCHOOL 

Core Content Area: English/ Language Arts  
 

Philosophy  
At Fulton Leadership Academy, we believe that the English/language arts classroom is a place where 

students begin to connect their own lives to the lives of others through great literature. We believe a 

balanced English/language arts program gives students opportunities to read and respond critically to 

literature; to write creatively, expressively, and analytically; to develop effective oral language skills; 

to investigate and present topics of interest using research methods; and to use media and technology 

to communicate for a variety of purposes.  

 

Goals  

Through our English/language arts high school program, the learner will  

 enjoy, appreciate, and evaluate language in all its forms.  

 listen, read, view, and think critically.  

 write and speak effectively for a variety of formal and informal audiences and purposes.  

 pre-write, draft, revise, edit, publish, and reflect as a means to more effective writing.  

 choose and apply appropriate reading strategies in order to analyze and evaluate written texts.  

 

The curriculum is comprised of the Georgia Standards of Excellence (GSE) and focuses on teaching 

students literacy. In striving to improve student achievement and to provide a high quality education 

for all students in Fulton Leadership Academy, we are committed to the reading and writing process. 

To prepare students to be college and career, high school students in English Language Arts 

experience wide and deep reading of literature and literary nonfiction of steadily increasing 

sophistication in order to expand their literary and cultural knowledge. Students learn to evaluate 

intricate arguments and surmount the challenges posed by complex written materials independently 

and confidently. They also write and participate in a variety of conversations in which they assert and 

defend claims and show what they know about a subject using appropriate examples and evidence. 

 

The chart below outlines the English/ Language Arts High School Program at Fulton Leadership 

Academy based on Georgia’s Standards of Excellence and Performance Standards and Fulton County 

Schools Requirements. 

 

GSE 9-12 Strands/Standard Framework 

 

Strand: Reading for Literature (RL)  

                                            

 Key Ideas and Details: RL1, RL2, RL3 
 Craft and Structure: RL4, RL5, RL6 
 Integration of Knowledge and Ideas: RL7, RL9 
 Range of Reading/Text Complexity: RL10 

 

Strand: Reading for Information (RI) 
 

 Key Ideas and Details: RI1, RI2, RI3 
 Craft and Structure: RI4, RI5, RI6 

 Integration of Knowledge and Ideas: RI7, RI8, RI9 
 Range of Reading/Text Complexity: RL10 
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Strand: Reading Foundational Skills (RF) 
 

 Print Concepts: RF1 (K and 1 only) 
 Phonological Awareness: RF2 (K and 1 only) 

 Phonics and Word Recognition: RF3 
 Fluency: RF4 

 

Strand: Writing (W) 
 

 Text Types and Purposes: W1, W2, W3 
 Production/Distribution: W4, W5, W6 
 Research/Present Knowledge: W7, W8, W9 

 Range of Writing: W10 

 

Strand: Speaking and Listening (SL) 
 

 Comprehension and Collaboration: SL1, SL2, SL3 

 Presentation of Knowledge and Ideas: SL4, SL5, SL6 

 

Strand: Language (L) 
 

 Conventions of Standard English: L1, L2 
 Knowledge of Language: L3 

 Vocabulary Acquisition and Use: L4, L5, L6 

 
 

Requirements  
All high school students are required to complete four units of English/Language Arts and to sit for 

two End-of-Course Tests: Ninth Grade Literature/Composition and American 

Literature/Composition. 

  

Most courses are available on two levels. On-level courses meet the needs of most students and are 

approved for the college preparatory course of study. Honors classes, also approved for the college 

preparatory course of study, are appropriate for students who have a past record of high achievement 

in English and reading. 

 

 

The following course descriptions are adopted in part or in whole from Georgia’s Standards of 

Excellence and Performance Standards: 

 

Ninth Grade ELA Literature and Composition 

Scholars in Grade 9 are expected to continue to increase their analytical skills, reading increasingly 

complex texts across all genres and writing cogent, well-supported analysis and argument essays 

using evidence from those texts. Scholars at this level are expected to trace the development of a 

theme or argument through a text and provide an objective summary of the text without editorial bias. 

Through reading and writing and the use of appropriate reference materials, the scholar acquires 

academic and other contextual vocabulary, showing independence in acquisition and usage. 
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In the early high school years, particular focus is brought to world culture and how points of view can 

vary with cultural experience, as well as how interpretations can vary between artistic mediums. In 

Grade 9, scholars create more complex arguments; addressing counter-arguments and using 

sophisticated structures and formal manuscript styles. Their expository essays convey increasingly 

complex ideas, excluding extraneous details and using graphic and digital elements to convey 

information. Narratives develop personal experiences employing dialogue, pacing, description, 

reflection, and multiple plot lines. Scholars are proficient by Grade 9 in all steps of the writing 

process editing effectively and using digital publishing options. Research using appropriate formats 

for citation and evaluating sources is routine. Through repeated exposure students become confident 

presenters and participants in discourse with both peers and experts. 

 

 

Tenth Grade ELA –American Literature 

Scholars in Grade 10 are expected to continue to increase their analytical skills, read complex texts 

across all genres and write logically, well-supported analysis and argument essays using evidence 

from those texts. Scholars at this level can trace the development of a theme or argument through a 

text and provide an objective summary of the text without editorial bias. Through reading and writing 

and the use of appropriate reference materials, the student acquires academic and other contextual 

vocabulary, showing independence in acquisition and usage. In the early high school years particular 

focus is brought to world culture and how points of view can vary with cultural experience, as well as 

how interpretations can vary between artistic mediums. 

 

In Grade 10, scholars create more complex arguments; addressing counter-arguments and using 

sophisticated structures and formal manuscript styles. Their expository essays convey increasingly 

complex ideas, excluding extraneous details and using graphic and digital elements to convey 

information. Narratives develop personal experiences employing dialogue, pacing, description, 

reflection, and multiple plot lines. Scholars are proficient by Grade 10 in all steps of the writing 

process editing effectively and using digital publishing options. Research using appropriate formats 

for citation and evaluating sources is routine. Through repeated exposure students become confident 

presenters and participants in discourse with both peers and experts. Tenth graders focus on 

American Literature and further develop an understanding of chronological context and the relevance 

of period structures in literature, within cultures around the world. Scholars further develop an 

understanding of the origin of literature, how it affects structure and chronological meanings, and 

recognizes the commonalities and differences among works of literature from different times, culture 

and places in the world. Additionally, this course serves as a companion piece to the History courses 

taught in the Social Science department. 

 

Eleventh and Twelfth Grade ELA 

Scholars in grades 11 and 12 are consolidating and internalizing the core skills of the CCGPS as they 

near the end of their high school careers. Scholars fulfill the vision of being college- and career-ready 

individuals, with strong twenty-first century literacy skills and the ability to think critically. Scholars 

undertake close attentive reading of complex works of literature and informational texts, and are able 

to navigate confidently through significant amounts of information in a variety of formats. Scholars 

in grades 11 and 12 will develop a very broad vocabulary that includes content-specific and technical 

terms along with a fluent and sophisticated grasp of the English language. Their growing 

understanding of the nuances of language aids them in analyzing an author’s point of view, 
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recognizing the rhetorical elements of an argument, and in the development of tone and mood in 

works of literature. 

  

Scholars at this level of development apply their critical thinking skills to the comparison and 

analysis of a variety of works in different artistic and digital mediums, and to the transformation of 

classical source works such as Shakespeare or Homer into modern pieces. By grade 11, students are 

able to identify and understand the interplay of more than one central idea within a single text, 

appreciating the way that ideas can build upon one another to achieve a complexity of thought.  

 

Scholars at this level can effectively evaluate primary and secondary source material from a variety 

of resources including digital resources and historic documents. Scholars can introduce and support 

arguments with valid reasoning, use accepted formatting and citation styles with ease, and convey 

complex ideas effectively using appropriate structures. Sustained research projects should be 

common place by grades 11 and 12, and scholars are comfortable presenting findings to both large 

and small groups in multi-modal formats. 

 
Additionally, scholars in the 11th grade have a reading focus on Multicultural American Literature or 

take the AP American Literature course.  Both are companion pieces to the U.S. History course 

offered in the 11th grade. Scholars in the 12th grade focus is on either AP American Literature (those 

who took Multicultural Literature in the eleventh grade) or an Advanced Composition course that 

allows scholars to complete a Senior Research Paper / Dissertation.  All scholars are required to begin 

the college essay writing process during the latter part of the second semester of their junior year.  

The chart below outlines the English/ Language Arts Program at Fulton Leadership Academy. 

 

The chart below outlines the English/ Language Arts Program at Fulton Leadership Academy based 

on guidance from Georgia Standards of Excellence and Performance Standards.  

 

 

 

MATHEMATICS CURRICULUM 

 

The GSE Standards for mathematics have been designed to achieve a balance among concepts, skills, 

and problem solving. The curriculum stresses rigorous concept development, presents realistic and 

relevant tasks, and keeps a strong emphasis on computational skills. At all grade levels, the 

6th Grade 7th Grade 8th Grade 9th Grade 10th Grade 11th Grade 12th Grade 

Composition/ 

Grammar 

Composition/ 

Grammar 

English/ 

Language Arts 

Composition/ 

Literature 

American 

Literature 

World 

Literature 

 

Multi-

Cultural 

Literature 

Advanced 

Composition/ 

AP American 

Literature 

Reading / 

Literary 

Analysis 

Reading / 

Literary Analysis 
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curriculum encourages scholars to reason mathematically, to evaluate mathematical arguments both 

formally and informally, to use the language of mathematics to communicate ideas and information 

precisely, and to make connections among mathematical topics and to other disciplines. Math courses 

for Fulton Leadership Academy reflect these Georgia Department of Education mathematical trends 

allowing for each concept to be taught and learned with both rigor and depth, building on previous 

concepts and skills and employing them in the service of new ideas. 

 

Program Description  

Fulton Leadership Academy implements the Georgia Standards of Excellence (GSE) for 

mathematics. Fulton Leadership Academy Mathematics curriculum stresses rigorous concept 

development, presents realistic and relevant applications, and keeps a strong emphasis on 

computational skills. Teachers utilize a standards based direct instruction delivery model. A direct 

instruction approach provides students with specific skills-based instruction from their teachers at the 

beginning of new lessons followed by both guided and independent practice. It includes continuous 

modeling by the teacher, followed by more limited teacher instruction and then fading teacher 

instruction as students begin to master the material. Engaging students in problem solving and real-

world applications are important aspects of mathematics instruction. The use of technology and 

manipulatives support the conceptual development of mathematical concepts and skills. 

  

The Georgia Standards for Excellence for mathematics are organized into content standards and 

process standards. The content standards are organized into five strands: number and operations, 

measurement, geometry, data analysis and probability and algebra. The process standards are an 

essential part of learning for all students. Students will use the process standards as a way of 

acquiring and using content knowledge. At each grade, there are five process standards that 

emphasize problem solving, reasoning, representation, connections and communication. These 

strands are consistent throughout the K-12 Mathematics Curriculum. 

 

Mathematics Georgia Standards of Excellence 

6-12 Standards Framework 

 

 6 7 8 9-12 

CONTENT Domains     

Ratios and Proportional Relationships X X X  

The Number System X X X  

Expressions and Equations X X X  

Functions X X X X 

Geometry X X X X 

Statistics and Probability X X X X 

Number and Quantity    X 

Algebra    X 
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Modeling    X 

STANDARDS for MATHEMATICAL PRACTICE     

Make sense of problems and persevere in solving them. X X X X 

Reason abstractly and quantitatively X X X X 

Construct viable arguments and critique the reasoning of others X X X X 

Model with mathematics X X X X 

Students will represent mathematics in multiple ways X X X X 

Use appropriate tools strategically X X X X 

Attend to precision X X X X 

Look for and make sense of structure X X X X 

Look for and express regularity in repeated reasoning X X X X 

 

The curriculum supports instruction and assessment which integrates the use of manipulatives and 

appropriate technology. Students are encouraged to represent topics in multiple ways including, concrete, 

pictorial, verbal, written, numerical, graphical, and symbolic. 

 

In the Middle School Mathematics curriculum there are two levels for every grade—On-Level and 

Advanced:  

 

 Math 6 On-Level  

 Math 7 On-Level  

 Math 8 On-Level  

 

 

 Math 6 Advanced  

 Math 7 Advanced  

 Math 8 Advanced  

 

There are also two levels for the year-ahead students—Accelerated and Advanced Accelerated: Math 6 

Accelerated (5th graders)  

 

 Math 6 Advanced Accelerated (5th graders)  

 Math 7 Accelerated (6th graders)  

 Math 7 Advanced Accelerated (6th graders)  

 Math 8 Accelerated (7th graders)  

 Math 8 Advanced Accelerated (7th graders)  

 Algebra Honors (8th graders)  

 Accelerated Algebra Honors (8th grade)  

 

Advanced placement is provided by Fulton Leadership Academy to meet the needs of students 

requiring additional challenge within a standards-based grade level curriculum. The Accelerated 

Curriculum uses the on-level curriculum of the next grade level and provides support for the grade 

level Georgia Milestones. The advanced Accelerated course uses the advanced curriculum of the next 

grade level and introduces concepts from the next higher grade level curriculum.  
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MATHEMATICS 6 

 

End of Mathematics 6, students will understand the following concepts: 

 

 ratio concepts and use ratio reasoning to solve problems  

 further applications and extensions of multiplication and division to divide fractions by 

fractions  

 computations with multi-digit numbers and determination of common factors and multiples  

 further applications and extensions of previous understandings of numbers to the system of 

rational numbers 

 further applications and extensions of arithmetic to algebraic expressions 

 how to reason about and solve one-variable equations and inequalities 

 how to represent and analyze quantitative relationships between dependent and 

independent variables 

 solving real-world and mathematical problems involving area, surface area, and volume 

 statistical variability 

 distributions 

 

 

 

MATHEMATICS 7 

 

End of Mathematics 7, students will understand the following concepts: 

 

 Analysis of proportional relationships and their use to solve real-world and mathematical 

problems 

 Applications and extensions of operations with fractions to add, subtract, multiply, and 

divide rational numbers 

 Properties of operations to generate equivalent expressions 

 How to solve real-life and mathematical problems using numerical and algebraic 

expressions and equations 

 Drawing, constructing, and describing geometrical figures and the relationships between 

them 

 Solving real-life and mathematical problems involving angle measure, area, surface area, 

and volume 

 Use of random sampling to draw inferences about a population 

 How to draw informal comparative inferences about two populations 

 How to investigate chance processes and develop, use, and evaluate probability models 

 

 

 

MATHEMATICS 8 

 

End of Mathematics 8, students will understand the following concepts: 
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 There are numbers that are not rational and they can be approximated by rational numbers 

 How to work with radicals and integer exponents 

 The connections between proportional relationships, lines, and linear equations 

 How to analyze and solve linear equations and pairs of simultaneous linear equations 

 How to define, evaluate, and compare functions 

 How to use functions to model relationships between quantities 

 Congruence and similarity using physical models, transparencies, or geometry software 

 How to apply the Pythagorean Theorem 

 How to solve real-world and mathematical problems involving volume of cylinders, cones, 

and spheres 

 How to investigate patterns of association in bivariate data 

 

HIGH SCHOOL 

Core Content Area: Mathematics  

 

Philosophy  
Fulton Leadership Academy Mathematics program is based upon the Georgia Standards of 

Excellence (GSE). Beginning the 2015-16 school year, all students will study the discrete or 

traditional pathway of Algebra I, Geometry, Algebra II and Pre-Calculus. The vision for this 

mathematics curriculum is achieving a balance among concepts, skills, and problem solving. Direct 

instruction lessons provide students with standards-based instruction from their teachers at the 

beginning of new lessons followed by opportunities for practice through classwork and homework. 

The curriculum stresses rigorous concept development, presents realistic and relevant applications, 

and keeps a strong emphasis on computational skills.  

 

The Georgia Standards of Excellence will be the required Mathematics Curriculum for students 

graduating in the class of 2017 or later. Students will be expected to complete four years of 

mathematics as a requirement for graduation.  

 

Goals  

The curriculum encourages students to reason mathematically, to evaluate mathematical arguments 

both formally and informally, to use the language of mathematics to communicate ideas and 

information precisely, and to make connections among mathematical topics and to other disciplines.  

 

High School Mathematics Courses 

 

Algebra I  

Accelerated Algebra I Honors  

CCGPS Coordinate Algebra (CR)  

Geometry  

Accelerated Geometry Honors  

CCGPS Analytic Geometry (CR)  

Algebra II  

Algebra II Honors  

CCGPS Advanced Algebra (CR)  

Pre-Calculus  
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Calculus  

Statistics  

Advanced Mathematical Decision Making  

 

The following course descriptions are adopted in part or in whole from Georgia’s Standards of 

Excellence and Performance Standards: 

 

Sixth Grade Mathematics 

In Grade 6, instructional time focuses on four critical areas identified in the GPS: (1) connecting ratio 

and rate to whole number multiplication and division and using concepts of ratio and rate to solve 

problems; (2) completing understanding of division of fractions and extending the notion of number 

to the system of rational numbers, which includes negative numbers; (3) writing, interpreting, and 

using expressions and equations; and (4) developing understanding of statistical thinking. 

 

In addition, faculty is expected to help scholars develop the ability to connect mathematical practice 

to mathematical content through mastery of process standards and strands of mathematical 

proficiency.  The process standards are problem solving, reasoning and proof, communication, 

representation, and connections. The proficiency strands are adaptive reasoning, strategic 

competence, conceptual understanding (comprehension of mathematical concepts, operations and 

relations), procedural fluency (skill in carrying out procedures flexibly, accurately, efficiently and 

appropriately), and productive disposition (habitual inclination to see mathematics as sensible, useful, 

and worthwhile, coupled with a belief in diligence and one’s own efficacy). 

 

Seventh Grade Mathematics 

In Grade 7, instructional time focuses on four critical areas identified in the GPS: (1) developing 

understanding of and applying proportional relationships; (2) developing understanding of operations 

with rational numbers and working with expressions and linear equations; (3) solving problems 

involving scale drawings and informal geometric constructions, and working with two‐ and 

three‐dimensional shapes to solve problems involving area, surface area, and volume; and (4) 

drawing inferences about populations based on samples. 

 

In addition, faculty is expected to help scholars develop the ability to connect mathematical practice 

to mathematical content through mastery of process standards and strands of mathematical 

proficiency.  The process standards are problem solving, reasoning and proof, communication, 

representation, and connections. The proficiency strands are adaptive reasoning, strategic 

competence, conceptual understanding (comprehension of mathematical concepts, operations and 

relations), procedural fluency (skill in carrying out procedures flexibly, accurately, efficiently and 

appropriately), and productive disposition (habitual inclination to see mathematics as sensible, useful, 

and worthwhile, coupled with a belief in diligence and one’s own efficacy). 

 

Eighth Grade Mathematics 

In Grade 8, instructional time focuses on three critical areas: (1) formulating and reasoning about 

expressions and equations, including modeling an association in vicariate data with a linear equation, 

and solving linear equations and systems of linear equations; (2) grasping the concept of a function 

and using functions to describe quantitative relationships; (3) analyzing two‐ and three‐dimensional 

space and figures using distance, angle, similarity, and congruence, and understanding and applying 

the Pythagorean Theorem. 
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In addition, faculty is expected to help scholars develop the ability to connect mathematical practice 

to mathematical content through mastery of process standards and strands of mathematical 

proficiency.  The process standards are problem solving, reasoning and proof, communication, 

representation, and connections. The proficiency strands are adaptive reasoning, strategic 

competence, conceptual understanding (comprehension of mathematical concepts, operations and 

relations), procedural fluency (skill in carrying out procedures flexibly, accurately, efficiently and 

appropriately), and productive disposition (habitual inclination to see mathematics as sensible, useful, 

and worthwhile, coupled with a belief in diligence and one’s own efficacy). 

 

Ninth Grade – Algebra I 

The fundamental purpose of Algebra I is to formalize and extend the mathematics that scholars 

learned in the middle grades. The critical areas which are organized into units deepen and extend 

understanding of linear relationships, in part by contrasting them with exponential phenomena and by 

applying linear models to data that exhibit a linear trend. Coordinate Algebra uses algebra to deepen 

and extend understanding of geometric knowledge from prior grades. The final unit in the course ties 

together the algebraic and geometric ideas studied. The Mathematical Practice Standards apply 

throughout each course and together with the content standards, prescribe that students experience 

mathematics as a coherent, useful, and logical subject that makes use of their ability to make sense of 

problem situations. 

 

Ninth Grade - Geometry  

The fundamental purpose of Accelerated CCGPS Coordinate Algebra/Analytic Geometry A is to 

formalize and extend the mathematics that scholars learned in the middle grades. The critical areas 

which are organized into units deepen and extend understanding of linear relationships by contrasting 

them with exponential phenomena, and applying linear models to data that exhibit a linear trend. 

Coordinate Algebra uses algebra to deepen and extend understanding of geometric knowledge from 

prior grades. The next unit in the course ties together the algebraic and geometric ideas studied. 

Transformations on the coordinate plane provide opportunities for the formal study of congruence 

and similarity. The study of similarity leads to an understanding of right triangle trigonometry and 

connects to quadratics through Pythagorean relationships. The study of circles uses similarity and 

congruence to develop basic theorems relating circles and lines and rounds out the course. The 

Mathematical Practice Standards apply throughout each course and, together with the content 

standards, prescribe that students experience mathematics as a coherent, useful, and logical subject 

that makes use of their ability to make sense of problem situations. 

 

Tenth Grade – Advanced Algebra 

The focus of Analytic Geometry on the coordinate plane is organized into 6 critical areas. 

Transformations on the coordinate plane provide opportunities for the formal study of congruence 

and similarity. The study of similarity leads to an understanding of right triangle trigonometry and 

connects to quadratics through Pythagorean relationships. The study of circles uses similarity and 

congruence to develop basic theorems relating circles and lines. The need for extending the set of 

rational numbers arises and real and complex numbers are introduced so that all quadratic equations 

can be solved. Quadratic expressions, equations, and functions are developed by comparing their 

characteristics and behavior to those of linear and exponential relationships from Coordinate Algebra. 

The tenth grade curriculum addresses the study of circles with their quadratic algebraic 

representations on the coordinate plane. Further, the link between probability and data is explored 

through conditional probability. The Mathematical Practice Standards apply throughout each course 
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and together with the content standards, prescribe that students experience mathematics as a coherent, 

useful, and logical subject that makes use of their ability to make sense of problem situations.  

 

Tenth Grade - Accelerated CCGPS Analytic Geometry B / Advanced Algebra 

The focus of Accelerated CCGPS Analytic Geometry B / Advanced Algebra is organized into 10 

critical areas. The need for extending the set of rational numbers arises and real and complex 

numbers are introduced so that all quadratic equations can be solved. Quadratic expressions, 

equations, and functions are developed; comparing their characteristics and behavior to those of 

linear and exponential relationships from Coordinate Algebra. Again, Circles return with their 

quadratic algebraic representations on the coordinate plane. The link between probability and data is 

explored through conditional probability. They apply methods from probability and statistics to draw 

inferences and conclusions from data. Scholars expand their repertoire of functions to include 

polynomial, rational, and radical functions. They expand their study of right triangle trigonometry to 

model periodic phenomena. Finally, scholars connect their experience with functions and geometry to 

create models and solve contextual problems. The Mathematical Practice Standards apply throughout 

each course and together with the content standards, prescribe that scholars experience mathematics 

as a coherent, useful, and logical subject that makes use of their ability to make sense of problem 

situations. 

 

Eleventh Grade - CCGPS Advanced Algebra 

It is in Advanced Algebra that scholars combine and apply the accumulation of learning that they 

have from their previous courses, with content grouped into six critical areas, organized into units. 

They apply methods from probability and statistics to draw inferences and conclusions from data. 

Scholars expand their repertoire of functions to include polynomial, rational, and radical functions. 

They expand their study of right triangle trigonometry to model periodic phenomena. And, finally, 

students bring together all of their experience with functions and geometry to create models and solve 

contextual problems. The Mathematical Practice Standards apply throughout each course and, 

together with the content standards, prescribe that students experience mathematics as a coherent, 

useful, and logical subject that makes use of their ability to make sense of problem situations.  

 

Eleventh or Twelfth Grade - GSE Pre-Calculus 

Pre-Calculus focuses on standards to prepare scholars for a more intense study of Mathematics. The 

critical areas organized in seven units delve deeper into content from previous courses. The study of 

circles and parabolas is extended to include other conics such as ellipses and hyperbolas. 

Trigonometric functions are further developed to include inverses, general triangles and identities. 

Matrices provide an organizational structure in which to represent and solve complex problems. 

Scholars expand the concepts of complex numbers and the coordinate plane to represent and operate 

upon vectors. Probability rounds out the course using counting methods, including their use in 

making and evaluating decisions. The Mathematical Practice Standards apply throughout each course 

and, together with the content standards, prescribe that students experience mathematics as a 

coherent, useful, and logical subject that makes use of their ability to make sense of problem 

situations. 

 

Eleventh Grade - Accelerated CCGPS Pre-Calculus: Unit Descriptions 

At this grade level, Accelerated Pre-Calculus focuses on standards to prepare scholars for a more 

intense study of Mathematics. The critical areas organized in seven units delve deeper into content 

from previous courses. The study of circles and parabolas is extended to include other conics such as 

ellipses and hyperbolas. Trigonometric functions are further developed to include inverses, general 
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triangles and identities. Matrices provide an organizational structure in which to represent and solve 

complex problems. Scholars expand the concepts of complex numbers and the coordinate plane to 

represent and operate upon vectors. Probability rounds out the course using counting methods, 

including their use in making and evaluating decisions. The Mathematical Practice Standards apply 

throughout each course and, together with the content standards, prescribe that students experience 

mathematics as a coherent, useful, and logical subject that makes use of their ability to make sense of 

problem situations. 

 

Twelfth Grade –Calculus 

This is a fourth two-semester mathematics course option for students who have completed 

Mathematics IV or its equivalent. It includes problem solving, reasoning and estimation, functions, 

derivatives, applications of the derivative, integrals, and application of the integral.  

 

The chart below outlines the Mathematics Program at Fulton Leadership Academy based on guidance 

provided by the Georgia Standards for Excellence and Performance Standards.  

 
 

6th Grade 7th Grade 8th Grade 9th Grade 10th Grade 11th Grade 12th Grade 

 

Math 6 Math 7 Math 8 Algebra I Geometry Algebra II 

Pre-

Calculus/Calculus 

Advanced Math 

6 Advanced Math 7 Advanced Math 8 

 

Coordinate Algebra / 

Analytic Geometry 

A 

Analytic Geometry 

B / Advanced 

Algebra Pre-Calculus 

Calculus or AP 

Calculus 

 

 

 

 

SOCIAL SCIENCE CURRICULUM 

 

Fulton Leadership Academy Social Science curriculum is aligned with the Georgia Performance 

Standards with the exception that more emphasis will be placed on quantitative analysis of Social 

Studies content.  This will also serve to reinforce Fulton Leadership Academy’s focus on STEM by 

requiring scholars to apply the principles of scientific inquiry and mathematical analysis to other 

content areas.  In addition, scholars are required to read literary texts relevant to the geographic 

region of study for each middle school course.  Those texts may or may not be jointly assigned / 

discussed as part of the Reading curriculum. 
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Fulton Leadership Academy 

Social Science Middle School Grades 6-8 

 

  
GRADE 6 

World Studies 
GRADE 7 

World Studies 
GRADE 8 

Georgia Studies 

Europe Africa Geography of Georgia 
 

 Geographic overview 

 Historic development 
 People and Culture 
 Political systems 

 Economic systems 

 
 Geographic overview 

 Historic development 
 People and Culture 
 Political systems 

 Economic systems 

 
 Geographic overview 

 Early inhabitants 
 European exploration 

Canada & Latin America Middle East Colonial - Modern Georgia 

 
 Geographic overview 
 Historic development 
 People and Culture 

 Political systems 

 Economic systems 

 
 Geographic overview 
 Historic development 
 People and Culture 

 Political systems 

 Economic systems 

 
 Colonial Georgia 
 Georgia and the Revolution 
 Early statehood 

 Georgia’s westward movement 

 Civil War and Reconstruction 
 Rise of modern Georgia 
 Modern Georgia 

Oceania & Australia Asia Foundations of Georgia Government 

 
 Geographic overview 
 Historic development 
 People and Culture 

 Political systems 
 Economic systems 

 
 Geographic overview 
 Historic development 
 People and culture 

 Political systems 
 Economic systems 

 
 The Georgia General Assembly 
 The Governor and Executive Branch 
 The Judicial Branch 

 Local government in Georgia 

Map and Globe Skills Map and Globe Skills Map and Globe Skills 

Problem Solving Problem-Solving Problem-Solving 

Locating, Analyzing and 

Evaluating Data 

Locating, Analyzing and 

Evaluating Data 

Locating, Analyzing and Evaluating Data 

 

 

HIGH SCHOOL 

Core Content Area: Social Sciences  

 

Philosophy  
The purpose of the Fulton Leadership Academy’s social studies curriculum is to prepare students to 

become citizens who participate in a democratic society in an increasingly interdependent world. 

Through social studies education students should acquire a continuing interest in their society; 

develop a respect for the dignity and worth of all persons; and achieve the depth of understanding, the 

loyalty to democratic ideas, and the skills necessary to accept responsibilities and rights of 

citizenship. 
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As a part of the social studies program, students are provided with learning opportunities that enable 

them to grow in their ability to think clearly and to integrate significant facts, concepts and 

generalizations from history and the social sciences into their own experiences. Students develop 

useful skills for obtaining knowledge, devising questions and engaging in problem-solving 

techniques through active involvement in the curriculum. Equally important, they should learn how to 

analyze issues from multiple perspectives and to test the validity of ideas apart from the sources of 

those ideas. Students are also encouraged to develop connections among ideas and events, both past 

and present that will promote cooperative and constructive solutions of problems and issues. 

 

Goals  
The social studies curriculum is designed to:  

 Increase students’ knowledge of the world and promote greater awareness of its diverse ethnic 

and cultural elements  

 Reinforces the understanding of how a highly differentiated U.S. society maintains cohesion 

through adherence to the principles found in the Constitution and Bill of Rights  

 Address concerns related to their social origins  

 Acquire the skills, knowledge and perspectives necessary to achieve success in this global 

age.  

 

The curriculum is comprised of the Social Studies Georgia Performance Standards and the Georgia 

Standards of Excellence for Literacy in History/Social Studies. The emphasis is on developing 

content literacy. Social Studies teachers use their content area expertise to help students meet the 

particular challenges of reading, writing, speaking, listening, and language in their respective social 

science fields.  

 

All students are required to earn a total of four units of social studies credit in the following courses:  

 Government (one semester)  

 World History (year-long)  

 U.S. History (year-long)  

 Economics (one semester) 

 Social Studies Elective  

Additional courses may be selected from those listed on the following pages to fulfill a student's 

elective requirements for graduation. 

 

Social Science Courses 

 

Economics  College Psychology  

World Geography  Human Behavior  

AP Human Geography  Current Issues  

U.S. History 

AP U.S. History  

Comparative Religion  

Constitutional Law 

Politics U.S.  Sociology M (Magnet)  

Politics Comparative  American Government 

Psychology  Germany 

History  World History 

Affairs  AP World History 
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The following course descriptions are adopted in part or in whole from Georgia’s Standards of 

Excellence and Performance Standards: 

 

Sixth Grade Social Science- Physical and Cultural Geography of the Modern World 

Sixth grade is the first year of a two-year World Area Studies course. Sixth grade scholars study 

Latin America, Canada, Europe, and Australia and Oceania. The goal of this course is to acquaint 

middle school students with the world in which they live. The geography domain includes both 

physical and human geography. The intent of the geography domain is for scholars to begin to grasp 

the importance geography plays in their everyday lives. The government/civics domain focuses on 

selected types of government found in the various areas so as to help scholars begin to understand the 

variety of governments in the world. The economics domain builds on the K-5 economics; however, 

the focus shifts from the United States to how other countries answer the basic questions of 

economics. The history domain focuses on major events in each region during the twentieth and 

twenty-first centuries. Textbook: The World and Its People, Glenco 

 

Seventh Grade Social Science- World Geography and History 

Seventh grade is the second year of a two-year World Area Studies course. Seventh grade scholars 

study Africa, the Middle East, and Asia. The goal of this two-year course is to acquaint middle school 

scholars with the world in which they live. The geography domain includes both physical and human 

geography. The intent of the geography domain is for scholars to begin to grasp the importance 

geography plays in their everyday lives. The government/civics domain focuses on selected types of 

government found in the various areas in order to help scholars begin to understand the variety of 

governments in the world. The economics domain builds on the K-5 economics; however, the focus 

shifts from the United States to how other countries answer the basic questions of economics. The 

history domain focuses primarily on significant events in each region from the twentieth and twenty-

first centuries. Textbook: People, Places and Change, Holt 

 

Eighth Grade Social Science – Georgia Studies 

In eighth grade, scholars study Georgia’s geography, history, government, and economics in the 

development of the United States. While the four strands are interwoven, ample opportunity is also 

provided for in-depth study of the geography of Georgia and the government of Georgia in the 18th 

century through the 20th century. U.S. historical events are included, as appropriate, to ensure 

scholars understand characteristics of early inhabitants, state government, public issues, citizen rights, 

and responsibilities, and contemporary and historical comparisons of state and national political 

institutions. Textbook: Georgia and the American Experience, Clairmont Press 

 

Ninth Grade Human Geography 

The government course provides scholars with a background in the philosophy, functions, and 

structure of the United States government. Scholars examine the philosophical foundations of the 

United States government and how that philosophy developed. Scholars also examine the structure 

and function of the United States government and its relationship to states and citizens. 

 

Tenth Grade World History 

The high school world history course provides scholars with a comprehensive, intensive study of 

major events and themes in world history. Scholars begin with a study of the earliest civilizations 

worldwide and continue to examine major developments and themes in all regions of the world. The 

course culminates in a study of change and continuity and globalization at the beginning of the 21st 

century. 
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Eleventh Grade  U.S. History 

The high school United States history course provides students with a comprehensive, intensive study 

of major events and themes in United States history. Beginning with early European colonization, the 

course examines major events and themes throughout United States history. The course concludes 

with significant developments in the early 21st century. 

 

Twelfth Grade Government/ Economics 

The economics course provides scholars with a basic foundation in the field of economics. The 

course has five sections: fundamental concepts, microeconomics, macroeconomics, international 

economics, and personal finance. In each area, scholars are introduced to major concepts and themes 

concerning that aspect of economics. 

 

The chart below outlines the Social Science Program at Fulton Leadership Academy based on 

guidance provided by Georgia Performance Standards: 

 

6th Grade 7th Grade 8th Grade 9th Grade 10th Grade 11th Grade 12th Grade 

World Area 

Studies I 

World Area 

Studies II 

Georgia Studies 

and American 

Experience 

Human 

Geography 

World  

History 

U. S. 

History 

Government/

Economics 

 

 

 

 

SCIENCE CURRICULUM 

 

Fulton Leadership Academy’s Science curriculum is aligned with the Georgia Performance 

Standards.  In addition, scholars will be required to submit projects to the Fulton Leadership 

Academy Science Fair for consideration to be entered into Regional and State Science Fair 

Competitions. This serves to reinforce Fulton Leadership Academy’s focus on STEM by requiring 

scholars to apply the principles of scientific inquiry and mathematical analysis to important, real 

world problems that require careful research and expert analysis of data and facts. 
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Fulton Leadership Academy  

Middle School Science Grades 6-8 

 
Grade 6 Grade 7 Grade 8 

 
Earth Science 

 
Life Science 
 
 
 

 
Physical Science 

 Safety Skills 
 Science Inquiry Process 

 Characteristics of Science 

 Scientific Tools and Measurements 
 Scientific Data, Analysis,    

References, and Writing 
 Science and Technology 

 Earth Materials 

 Hydrology 
 Earth’s structure and Formation 

 Oceanography 

 Weather and Climate 

 Our Solar System 
 Evolution of the Universe 

 Energy Sources, Natural Resource 
Utilization, and Conservation 

 Safety Skills 
 Science Inquiry Process 

 Characteristics of Science 

 Scientific Tools and Measurements 
 Scientific Data, Analysis, 

References, and Writing 
 Science and Technology 

 Diversity of Living Organisms 
 Cells, Tissues, Organs, and 

Organ System 

 Reproduction 

 Heredity and Genetics 
 Evolution and Natural Selection 

 Ecology 

 Safety Skills 
 Science Inquiry Process 

 Characteristics of Science 

 Scientific Tools and 

 Measurements 
 Scientific Data, Analysis, 

References, and Writing 
 Science and Technology 

 Nature of Matter 
 Forms and Transformations of 

Energy 

 Force, Mass, and Motion 

 Sound 
 Electromagnetic Radiation 

 Gravity, Electricity, and 
Magnetism as Forces 

 

The following course descriptions are adopted in part or in whole from Georgia’s Standards of 

Excellence and Performance Standards: 

 
Grade 6 - Earth Science  

Students explore earth science by participating in a variety of activities that require them to explore 

and utilize the habits of mind and the nature of science. The units of study include: the characteristics 

of science, earth’s materials, earth’s structures and formation, our solar system, evolution of the 

universe, hydrology, oceanography, meteorology, energy utilization and conservation.  

Textbook: Holt Science and Technology-Earth Science, Holt, Rinehart and Winston, 2008  

 

Grade 7 - Life Science  

Students explore life science by participating in a variety of learning activities that require them to 

explore and utilize the habits of mind and the nature of science. The units of study include: the 

characteristics of science; diversity of living organisms; structure and function of cells; tissues, 

organs, and organ systems; biological traits; interdependence of organisms and their environments; 

inherited traits and evolutionary survival of organisms.  

Textbook: Holt Science and Technology-Life Science, Holt, Rinehart and Winston, 2008  

 

Grade 8 - Physical Science  

Students explore earth science by participating in a variety of learning activities that require them to 

explore and utilize the habits of mind and the nature of science. The topics of study include: the 

characteristics of science; nature of matter; forms and transformations of energy; force, mass, and 

motion of objects; sound and light; electromagnetic radiation; gravity, electricity, and magnetism as 

forces. 
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Middle School Textbook: Holt Science and Technology-Physical Science, Holt, Rinehart & Winston, 

2008 

High School Textbook: Glencoe Physical Science- Georgia, Glencoe/ McGraw- Hill, 2008 

 

 
HIGH SCHOOL 

 

Core Content Area: SCIENCE  
 

Philosophy  

The Secondary Science program embraces the philosophy and premise of the National Science 

Education Standards, the National Benchmarks for Science Literacy, and the Georgia Department of 

Education. The national standards and the Georgia Performance Standards (GPS) objectives and 

goals are incorporated into the science courses. Fulton Leadership Academy believes every aspect of 

science education encountered by students should enhance their understanding of science; enabling 

them to become environmentally, scientifically, and technologically literate citizens.  

 

Goals  

For students entering 9th grade for the first time in the 2016-2017 school year or later, four credits of 

science are required for graduation. Students must take a year-long course of biological science 

(biology or AP Biology), physical science (physical science, physics, or AP physics), and chemical 

science (chemistry or AP chemistry), and choose the fourth credit course from the science course list 

below. Certain CTE courses can also be considered fourth science credit courses. Please reference 

your school's course catalog to determine your school's science course offerings. 

 

Science Courses 

 

Biology  

 

 

Physics 

 

 

Physical Science 

Biology H Microbiology  Physical Science H  

AP Biology  Chemistry  Astronomy  

Environmental Studies 

Human Anatomy/ Physiology  

Genetics 

Chemistry H 

 

  

Earth Systems  

Introduction to Research 

Environmental Studies 

Topics and Issues in Engineering   

 

   

 

The course descriptions listed below are taken in whole or in part from the Georgia Performance 

Standards and Standards of Excellence for Middle and High School Science. 

 

Sixth Grade Earth Science 

Sixth grade scholars use records they keep and analyze the data they collect. They observe and 

explain how an aspect of weather can affect a weather system. They use different models to represent 

systems such as the solar system and the sun/moon/earth system. They observe and use observations 

to explain diversity of living organisms and how the organisms are classified. They use different 

models to represent systems such as cells, tissues, and organs. They use what they know about 

ecosystems to explain the cycling of matter and energy. They use the concepts of natural selection 
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and fossil evidence in explanations. Seventh graders write instructions, describe observations, and 

show information in graphical form. When analyzing the data they collect, seventh graders can 

recognize relationships in simple charts and graphs and find more than one way to interpret their 

findings. The scholars replicate investigations and compare results to find similarities and 

differences. 

 

Seventh Grade Life Science 

Scholars explore life science by participating in a variety of activities that require them to 

experiment, communicate, manipulate science equipment and materials, and utilize science process 

skills.  Units of study include: safety skills, the scientific inquiry process, Standard International (SI). 

They observe and use observations to explain diversity of living organisms and how the organisms 

are classified. They use different models to represent systems such as cells, tissues, and organs. They 

use what they know about ecosystems to explain the cycling of matter and energy. They use the 

concepts of natural selection and fossil evidence in explanations. Seventh graders write instructions, 

describe observations, and show information in graphical form. When analyzing the data they collect, 

seventh graders can recognize relationships in simple charts and graphs and find more than one way 

to interpret their findings. The scholars replicate investigations and compare results to find 

similarities and differences. 

 

The middle school life science course is designed to give scholars the necessary skills for a smooth 

transition from elementary life science standards to high school biology standards. The purpose is to 

give all students an overview of common strands in life science including, but not limited to, 

diversity of living organisms, structure and function of cells, heredity, ecosystems, and biological 

evolution. 

 

Eighth Grade Physical Science and the Physics of Flight 

Scholars explore physical science by participating in a variety of activities that require them to 

experiment, communicate, manipulate equipment and materials, and utilize science process skills.  

Units of study include: safety skills, the scientific inquiry process, Standard International (SI) 

measurement, motion, forces and energy, heat, waves, light, electricity and magnetism, the structure 

of matter, and physical and chemical changes.  Also, the course builds on students’ knowledge of 

meteorology, astronomy, and aeronautics as they conduct preliminary explorations on the physics of 

flight. 

 

Ninth Grade Physical Science and the Physics of Flight 

The Physical Science curriculum is designed to continue scholar investigations of the physical 

sciences that began in grades K-8 and provide scholars the necessary skills to have a richer 

knowledge base in physical science. This course is designed as a survey course of chemistry and 

physics. This curriculum includes the more abstract concepts such as the conceptualization of the 

structure of atoms, motion and forces, and the conservation of energy and matter, the action/reaction 

principle, and wave behavior. Scholars investigate physical science concepts through experience in 

laboratories and fieldwork using the processes of inquiry. 

 

This course builds on students’ prior knowledge of physics, meteorology, astronomy, and 

aeronautics. Scholars continue their exploration of the physics of flight, including the environments 

in which flight takes place, how flight takes place, how weather affects flight, and how pilots 

navigate. Scholars are expected to apply their learning to various aviation-related design challenges.  
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Tenth Grade Biology and Biotechnology 

The Biology curriculum is designed to continue scholar investigations of the life sciences that began 

in grades K-8 and provide scholars the necessary skills to be proficient in biology. This curriculum 

includes more abstract concepts such as the interdependence of organisms, the relationship of matter, 

energy, and organization in living systems, the behavior of organisms, and biological evolution. 

Scholars investigate biological concepts through experience in laboratories and field work using the 

processes of inquiry. Aviation topics explored include how space travel affects the body, the 

biomechanics of organisms of flight, the spread of disease through travel, and the environmental 

impact of aviation. Scholars explore how technology is applied to biological systems and living 

organisms to make or modify products or processes to solve a specific scientific problem. 

 

Eleventh Grade Chemistry 

The Chemistry curriculum is designed to continue scholar investigations of the physical sciences that 

began in grades K-8 and provide scholars the necessary skills to be proficient in chemistry. This 

curriculum includes more abstract concepts such as the structure of atoms, structure and properties of 

matter, and the conservation and interaction of energy and matter. Scholars investigate chemistry 

concepts through experience in laboratories and fieldwork using the processes of inquiry. Scholars 

will also look at how chemistry influences aircraft wing composites, environmentally friendly 

vehicles and airplanes, as well increasing the efficiency of combustion. 

 

The chart below outlines the Science Program at Fulton Leadership Academy based on guidance 

from Georgia Standards of Excellence and Performance Standards.  

 

6th Grade 7th Grade 8th Grade 9th Grade 10th Grade 11th Grade 12th Grade 

Earth Science Life Science 

Physical 

Science and 

Physics of 

Flight 

Biology and 

Biotechnology  

Physical 

Science and 

Physics of 

Flight  

Physics (H), 

Chemistry, AP 

Biology 

Anatomy / 

Physiology 

Environmental 

Science 

Forensic 

Science 

AP Physics 

AP Biology 

AP Chemistry 

Anatomy / Physiology 

Environmental 

Science 

Forensic Science 

Engineering Course 

 

 

FOREIGN LANGUAGE CURRICULUM 

 

Scholars taking Spanish learn to recognize the written language, learn cultural facts of the areas, 

associate common items with Spanish names as well as speak and write with a degree of proficiency. 

At the conclusion of the eighth grade, scholars will have completed level one of Spanish and are 

eligible for level two-language study in the ninth grade. Accelerated scholars may also receive one 

unit of credit towards high school (by taking either two years of Spanish or an accelerated Spanish 
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course in the eighth grade).  All scholars are required to take at least 2 years of Spanish to ensure that 

they are able to speak at least one language at the highest possible level of fluency.   

 

Accelerated scholars are allowed to demonstrate fluency by taking and passing the AP Spanish exam 

prior to their senior Year.  To reinforce conversational skills and understanding of Spanish culture, 

scholars are required to enroll in a study abroad summer program during the summer preceding their 

junior or senior year or they are expected to enroll in an approved alterative immersion program. 

Alternate languages (either Mandarin or Arabic) are offered to Accelerated scholars through 

Compass Learning based on projected demand.  Mandarin and Arabic are the options that will be 

pursued due to the obvious geo-political relevance of both China and the Middle East.   

 

HEALTH AND PHYSICAL EDUCATION CURRICULUM 

 

Scholars are required to take PE and Health throughout the middle school years. Ninth grade scholars 

are required to take a health and fitness class. For the remainder of their high school years, scholars 

are required to participate in inter-scholastic or intramural sports, other approved fitness improving 

activities, or take an elective fitness course at Fulton Leadership Academy.  

 

Georgia Mandate  
According to Georgia law, middle schools must offer health and physical education at every grade 

level. Local school districts should also conduct an annual fitness assessment program for all students 

in grades 6-8 within a physical education course a student is enrolled in that is taught by a certified 

physical education teacher. The Board policy states that students in middle school shall take 1 nine-

weeks of health and 3 nine-weeks of physical education unless they are enrolled in a year-long 

performing music course. Students in year-long performing music classes take 1 nine-week health 

education class and one nine-week physical education class each year.  

 

Assessment  
Fulton Leadership Academy uses a variety of assessment methods throughout the school year to 

gauge student understanding of the state standards for health and physical education. Performance-

based and cognitive assessments are thoughtfully designed to provide parents and students with 

comprehensive feedback of the students’ acquisition of state standards.  

 
HEALTH EDUCATION 

 

Human Sexuality Education  
Fulton Leadership Academy will offer growth and development and human sexuality/HIV/AIDS 

education units to all students enrolled in a health course beginning in fifth grade. By state mandate, 

all public school systems in Georgia must include human sexuality as one facet of the comprehensive 

health education program. Our school system believes that all students should be equipped with 

factually accurate and appropriate information about these topics. Students who are armed with the 

facts are better informed to make healthy decisions. All content and instruction is implemented with 

sensitivity and are abstinence-based. However, the instruction that occurs in our schools should 

complement what is being taught at home and your values and expectations should be made very 

clear to your children.  

 

The enhancement of health knowledge, attitudes and problem-solving skills are the focus of 

instruction. 
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Sixth Grade Health 

Sixth grade is built on a comprehensive approach that focuses on the human body, growth and 

puberty, sexually-transmitted diseases and HIV/AIDS, prevention of sexually-transmitted diseases, 

and pregnancy with a focus on abstinence as the healthiest choice.  

Textbook: Teen Health, Course 1, Glencoe/McGraw Hill, 1999  

 

Seventh Grade Health 

Seventh grade is built on a comprehensive approach that focuses on the functions of the male and 

female reproductive systems, sexually-transmitted diseases including HIV/AIDS, abuse, decision-

making, and refusal skills.  

Textbook: Teen Health, Course 2, Glencoe/McGraw Hill, 1999  

 

Eighth Grade Health 

Eighth grade is built on a comprehensive approach that centers around dating, refusal skills, 

developing healthy relationships, prevention of sexually-transmitted diseases and unwanted 

pregnancy with a focus on abstinence.  

Textbook: Teen Health, Course 3, Glencoe/McGraw Hill, 1999  
 

Parents have the option of removing their child from the human sexuality unit at each grade level. 

Parents may review materials used in the course, talk with the teacher, and make an informed 

decision about their child’s participation. Parents must notify the school in writing if they choose to 

remove their child from the unit. 

 

Health Education Grades 6-8 

Fulton Leadership Academy 

 Middle School Health Curriculum 
   

 

 

Personal Health and 

Wellness 

6th Grade Objectives 

 

(Mental/Emotional, Social, Physical) 

HE6.1  

health triangle HE6.1  

making skills HE6.1  

HE6.1  

 

7th Grade Objectives 

 

your health and advocate positive 

lifestyle habits HE7.5  

promote emotional health and 

wellness HE7.6 & HE7.8  

8th Grade Objectives 

 

in the US and the factors that cause 

them (Environment, Heredity, & 

Behavior) HE8.1  

 

 

 

Mental and Emotional 

Health 

 

resolution methods HE6.1  

with bullying (Bystander, Target, 

Aggressor) HE6.1  

media can affect one’s health triangle 

HE6.1 & HE6.2  

the media HE6.1 & HE6.2  

 

 

HE7.1  

anxiety HE7.1  

ymptoms of stress 

and anxiety HE7.1  

and anxiety HE7.2  

communication skills to deal with 

stress and anxiety HE7.4  

-image and discuss the 

importance HE7.1  

s 

(Attitude & Anger) HE7.4  

citizenship (Social media safety) 

HE7.2  

 

 

effect on health (Anxiety, 

Depression, Binge Eating, Bulimia, 

Anorexia, & Obesity) HE8.1  

propriate 

social media behavior HE8.2  

mental and emotional health HE8.2  
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Safety and First Aid 
to take in an emergency) HE6.5  

extreme weather HE6.5  

HE6.7  

and away HE6.7  

 

first aid procedures for shock and 

severe bleeding HE7.7  

avoid them HE7.7  

 

oper first aid 

procedures for life threatening 

situations: Hands Only CPR, AED, 

and the Heimlich Maneuver HE8.7  

 

 

 

Nutrition 

 

HE6.3  

ChooseMyPlate guide to 

identify balanced meals HE6.3  

 

 
ices by using 

nutrition labels HE7.3  

restaurants HE7.3  

moderation with proper nutrition and 

exercise HE7.5  

 

 

(Artificial sweeteners, preservatives, 

low fat/no fat, FAD diets, FDA, 

gluten free) HE8.1  

Super Tracker - Emphasis on 

nutrient-dense foods) HE8.5 & 

HE8.6  

 

 

 

Tobacco, Alcohol, 

Marijuana, and Other 

Drugs 

 

tobacco HE6.1  

cribe why people start using 

gateway drugs HE6.7  

cigarettes and marijuana, along with 

their harmful effects HE6.7  

skills for opposing pressures to use 

marijuana, alcohol, and tobacco 

HE6.4  

 

 

alcohol, tobacco, & marijuana HE7.7  

term effects of alcohol, tobacco, and 

marijuana use on body systems 

(Circulatory system, respiratory 

system, digestive system, & nervous 

system) HE7.1  

advertisements related to alcohol, 

tobacco, and marijuana HE7.2  

to target specific age groups for 

alcohol, tobacco, and marijuana 

HE7.2  

withdrawal for alcohol, tobacco, and 

marijuana HE7.1  

 

 

chemical dependency of heroin, 

meth, hallucinogens, cocaine, 

prescription drugs, designer drugs 

(Molly and ecstasy) and steroids 

HE8.1  

use on the fetus HE8.1 & HE8.5  

of e-cigarettes and hookah HE8.2 & 

HE8.3  

(CDC) related to underage drinking, 

including binge drinking HE8.3  

reproductive and nervous systems 

HE8.1  

 

 

 

Disease Prevention 

 

detecting, and controlling non-

infectious diseases HE6.5  

-

infectious diseases on the immune 

system HE6.1  

hygiene HE6.1  

 

 

detecting, and controlling infectious 

diseases HE7.1  

 

 

treatment options for communicable 

and non-communicable diseases 

HE8.7 & HE8.8  

 

 

 

Human Sexuality 

Education 

 
Describe and demonstrate 

appropriate ways to express and deal 

with emotions and feelings HE6.4  

with trusted adults about feelings 

HE6.8  

 

 

affection, love, friendship and 

concern HE7.4  

dealing with difficult relationships 

with family members, peers, 

boyfriends or girlfriends HE7.4  

 

 

unhealthy relationships HE8.7  

dating relationship HE8.7  

 

 

 



 

 

38 | P a g e  

 

 

 

Human Sexuality 

Education (continued) 

 

communication skills to express 

feelings appropriately and maintain 

healthy relationships HE6.4  

-

control HE6.5  

mon 

STI’s are transmitted HE6.1  

female reproductive body parts and 

functions HE6.1  

 

 

behavior HE7.5  

relationship to the menstrual cycle 

HE7.1  

igns and symptoms 

of common STI’s HE7.1  

values influence decisions about 

sexual behaviors and relationships 

HE7.2  

influences, such as parents, the 

media, culture, peers and society that 

affect sexual decision-making and 

sexual behavior HE7.2  

clear expectations, boundaries, and 

personal safety strategies HE7.4, 

HE7.7 & HE 7.8  

abstinence HE7.5 & HE7.7  

 

 
ions that could lead 

to pressure for sex and strategies to 

avoid them HE8.7  

right to refuse sexual contact HE8.8  

to coerce or pressure someone to 

have sex HE8.4  

ionship between 

using alcohol and other drugs and 

sexual risk behaviors HE8.7  

-term 

consequences of HIV and STI’s, and 

summarize which can be cured and 

which can be treated HE8.1 & 

HE8.7  

the safest, most effective risk 

avoidance method of protection from 

HIV and other STI’s and pregnancy 

HE8.7  

appropriate community resources 

about puberty, sexual health, and 

family relationships HE8.8  

d nonverbal 

communication that constitutes 

sexual harassment HE8.4  

of early sexual behavior and the 

emotional, social and physical 

benefits for delaying behavior HE8.5 

& HE8.7  

sexual abstinence and explain how 

early sexual behavior can affect 

achieving long-term goals HE8.7 & 

HE8.8  

friends to remain sexually abstinent 

or return to abstinence if sexually 

active HE8.7 & HE8.8  

cate 

the benefits of protecting oneself 

from pregnancy and infections from 

HIV and other STI’s HE8.4  

 

 

 

Physical Education 

 

FitnessGram  
As part of your child’s physical education program and their comprehensive health and physical 

education plan, individual levels of fitness will be tested using FITNESSGRAM, the state mandated 

fitness assessment program. The new version of FITNESSGRAM is now a five part comprehensive 

fitness assessment designed to measure cardiovascular fitness, muscular strength and endurance, 

flexibility, and body composition. This fitness assessment will be administered to all students in 

grades 1-12 that are enrolled in a physical education course regardless of age, gender, or ability. 

Students are encouraged to be self-aware of their health-related fitness and to take responsibility by 

setting personal fitness goals. When students focus on continually improving their levels of fitness, a 

positive and lifelong impact can be achieved. As part of this process, your child’s height and weight 

will be confidentially measured and recorded to determine the students Body Mass Index. Parent 
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and/or guardians will receive a copy of their child’s FITNESSGRAM score report indicating their 

body composition, aerobic capacity, abdominal strength, upper body strength, and flexibility at the 

end of the school year. As the parent of a minor, Georgia law gives you the option of not having your 

child’s height and weight measured at school. If you choose to exempt your child from this portion of 

the FITNESSGRAM Test, you will need to notify the school and physical education teacher in 

writing, but you will still receive a copy of the report with this section left blank.  

 

Adaptive Physical Education  
Adaptive services are provided to students with a variety of exceptionalities when it has been 

determined that the general physical education setting is not the least restrictive environment for the 

student. Once parent consent had been obtained, the APEAS II learning assessment will be conducted 

by an adaptive physical education teacher to identify potential students. Qualifying students must 

have adaptive physical education included in their IEP. Based on the strengths and weaknesses shown 

by the learning assessment, the adaptive physical education teacher will act as a member of the IEP 

team to write IEP present levels of performance for physical education along with possible goals 

which would be addressed during adapted physical education.  
 

 

 

HIGH SCHOOL 

Content Area: Health & Physical Education  

 

Health Education  
Health education is an important part of the curriculum in Fulton Leadership Academy. Health 

education is a graduation requirement and built on a comprehensive approach with each of the 

following components covered during the semester: Personal health and wellness; mental and 

emotional health; healthy eating; tobacco; alcohol and other drugs (including ADAP); violence 

prevention; human sexuality education; and safety and first aid.  

 

Fulton Leadership Academy will offer growth and development and human sexuality/HIV/AIDS 

education units to all students enrolled in a health course beginning in fifth grade. By state mandate, 

all public school systems in Georgia must include human sexuality as one facet of the comprehensive 

health education program. Our school system believes that all students should be equipped with 

factually accurate and appropriate information about these topics. Students who are armed with the 

facts are better informed to make healthy decisions. All content and instruction is implemented with 

sensitivity and are abstinence-based. However, the instruction that occurs in our schools should 

complement what is being taught at home and your values and expectations should be made very 

clear to your children.  

 

Human sexuality education will focus on dating, refusal skills, developing healthy relationships, 

prevention of sexually-transmitted diseases and unwanted pregnancy with a focus on abstinence.  

Parents have the option of removing their child from the human sexuality unit at each grade level. 

Parents may review materials used in the course, talk with the teacher, and make an informed 

decision about their child’s participation. Parents must notify the school in writing if they choose to 

remove their child from the unit. 
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FULTON LEADERSHIP ACADEMY HIGH SCHOOL HEALTH CURRICULUM 

 

 

Personal Health and 

Wellness 
 

 
-being. HE HS.1  

 

 

-related and skill-related components of Fitness.  

 

HE HS.1  

lack of sleep, and lack of exercise can lead to chronic diseases such as heart disease, cancer, diabetes, and 

hypertension.  

 

HE HS.1  

 

HE HS.1  

HE HS.5  

ounds and avoiding vision damage. HE HS.1  

 

HS.2  

 Identify ways to access information about preventing common infectious, lifestyle choice diseases, and health 

care screening information. HE HS.2  

HE 

HS.2  

 

 

concerns. HE HS.4  

-related factors to consider when choosing health products. HE HS.5  

 

 

 (PRICE method) and major exercise related injuries. HE HS.7  

Identify ways to support friends and family who are trying to maintain or improve health practices. HE HS.8  

 

 

Mental and Emotional 

Health 

 
 

e characteristics of a mentally and emotionally healthy person. HE HS.1  

-respect. HE HS.1  

 

 

HE HS.1  

cribe how to choose, recognize, build and maintain healthy family, peer, and dating relationships. HE HS.1  

 

 

HE HS.1  

sion. HE HS.1  

 

for dealing with stress.  

 

HE HS.1  

e three stages of the body’s stress response.  

 

HE HS.1  

 

 

-economic influences affect mental and emotional health. HE HS.2  

 

 

HE HS.2  

depression, anxiety. HE HS.3  

sources to help with mental and emotional health concerns. HE HS.3  

 

 

, and personal 

values appropriately. HE HS.4  
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-related behaviors. HE HS.5  

e their own behavior to spend more time with people who engage in positive 

behaviors and less time with people who engage in negative behaviors. HE HS.6  

 

 

HE HS.6  

 goals to prevent and manage difficult relationships. HE HS.6  

 

d rights of others, such as 

diversity, object to teasing of peers based on body type or other personal characteristics. HE HS.8  

 

 

Healthy Eating 

 

 

eating habits. HE HS.1  

 

 

 

HE HS.1  

 

 

HE HS.1  

 relationship between a proper diet and chronic diseases such as heart disease, cancer, diabetes, 

hypertension, and osteoporosis.  

 

HE HS.1  

 

at provide key nutrients. HE HS.1  

 

HS.1  

 

 

d eating 

behaviors. HE HS.2  

 

-enhancing drugs and nutritional supplements on performance in physical 

activities. HE HS.3  

terpersonal skills to help deal with negative peer influences on healthy eating. HE HS.4  

 

ines for American. HE HS.6  

HS.6  

, less 

sugar, less salt. HE HS.7  

community.  

 

HE HS.8  

 

Tobacco 

 

 
use.  

 

HE HS.1  

system, respiratory system, and lungs. HE HS.1  

d and third hand smoke. 

HE HS.1  

 

 

ship between tobacco use and using alcohol and other drugs.  

 

HE HS.1  

 

 

HE HS.1  

 

egies that media, advertisements, use to encourage or discourage the use of tobacco products.  

 

HE HS.2  

 

ion about tobacco products, and their effects on one’s physical, 

mental, and social health. HE HS.3  
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-verbal ways to refuse tobacco use. HE HS.4  

-setting, and decision-making skills) can 

be used to help one set personal limits about tobacco-use, and maintain a tobacco-free environment.  

 

HE HS.5, HE HS.6  

ven immediate benefits to abstaining from, or the cessation of use of tobacco products. HE HS.7  

-free environment. HE HS.8  

 

 

Alcohol and Drugs 

Students must pass the 

Alcohol, Drug & 

Awareness Program 

(ADAP) to receive their 

Georgia driving permit. 

Certificates will be given 

to students at the end of 

the semester. 

 
-the-counter and prescription medicines. HE HS.1  

-term and long-term physical, psychological, and social effects of using alcohol and 

other drugs. HE HS.1  

 

E 

HS.1  

sexual risk behaviors, and tobacco use. HE HS.1  

es of death and disease in the US. 

HE HS.1  

 

 

HE HS.1  

 

hoose to use or not use alcohol and other drugs. HE HS.1  

-borne diseases, such as HIV 

and hepatitis. HE HS.1  

been using alcohol or other drugs. HE HS.1  

 

 

yze the social norms conveyed in the media related to alcohol and other drugs.  

 

HE HS.2  

and other drug use.  

 

HE HS. 3  

rents, teacher, and healthcare provider) who can provide accurate information, counseling, and 

other services related to alcohol and other drug use and abuse. HE HS.3  

goal-setting, and decision-

making skills) when pressured to use alcohol and other drugs. HE HS.4  

use in those situations.  

 

HE HS.5  

scuss how personal goals can be affected by alcohol and other drug use. HE HS.6  

-control, and behavior. HE HS.7  

and other drug use.  

 

HE HS.7  

use or abuse alcohol and other drugs. HE HS.8  

 

 

Violence Prevention 

 
 different types of violence (bulling, verbal abuse, hazing, physical 

assault/fighting, dating violence, acquaintance rape, sexual assault, family violence). HE HS.1  

anders. HE HS.1  

 

cause or prevent violence.  

 

HE HS.1  

 

 

HE HS.1  

 

others in resolving a conflict situation. HE HS.1  

 

-related behaviors. HE HS.1  

 can increase or decrease the likelihood of violence. HE 
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HS.1  

 

 

HE HS.1  

important to tell an adult. HE HS.1  

 

 

Human Sexuality 

Education 

 
 

 

pulsive behaviors and strategies for controlling them.  

 

HE HS.1  

 

 

HE HS.1  

 

oid risky sexual behavior. HE HS.1  

health.  

 

HE HS.1  

.  

 

HE HS.1  

behaviors that could lead to the transmission of HIV/STI or pregnancy. HE HS.1  

ring pregnancy.  

 

HE HS.1  

HS.2  

 

 

HE HS.2  

urces that provide accurate information about sexual assault and sexual 

violence. HE HS.3  

 

 

HE HS.3  

 

risks and consequences of early sexual involvement. HE HS.5  

 

 

HE HS.5  

t personal limits to 

avoid risk sexual behavior despite the influence of other factors.  

 

HE HS.6  

 

V, STI).  

 

HE HS.8  

 

Safety/ First Aid 

 
 

cause or prevent injuries.  HE HS.1 

 

 

ake to prevent injuries during severe weather, mass trauma, fires, accidents, terrorist 

attack. HE HS.1  

 

HS.1 

  

dures for emergency care and lifesaving, such as CPR, choking, and controlling 

bleeding. First aid for open wounds, severe burns, snakebites, fractures, sprains, strains, fainting, nosebleeds. HE 

HS.1  

 

jury risks. HE HS.2  
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driving, and cyberbullying. HE HS.2  

 

 

 

s accurate sources of information about preventing unintentional injuries in the school, 

home, and in the community. HE HS.3 

  

HS.3 

  

ating and food additives for improved food safety. HE HS.4 

  

 

 

 

 

 personal goals can be affected by injury. HE HS.6  

 

 

 

 

as eye wear. HE HS.3  

 

 

 

 

 

 

Personal Fitness  
Students are required to take a semester of personal fitness as part of the graduation requirement. The 

curriculum includes instruction on exercise safety and injury prevention, weather and climate effects 

on exercise, physical fitness and health-related fitness components, assessment of personal fitness 

levels, short and long term goal development, creation and evaluation of self-designed fitness plans, 

muscular strength and endurance, age-appropriate fitness levels, and nutrition and dietary practices. 

For safety and hygiene reasons, all students are expected to be dressed safe and appropriately for 

physical activity. The primary goal of instruction is to improve student fitness levels while 

demonstrating a positive attitude toward physical self and lifelong physical activity.  

 

FitnessGram  
As part of your child’s physical education program and their comprehensive health and physical 

education plan, individual levels of fitness will be tested using FITNESSGRAM, the state mandated 

fitness assessment program. The new version of FITNESSGRAM is now a five part comprehensive 

fitness assessment designed to measure cardiovascular fitness, muscular strength and endurance, 

flexibility, and body composition. This fitness assessment will be administered to all students in 

grades 1-12 that are enrolled in a physical education course regardless of age, gender, or ability. 

Students are encouraged to be self-aware of their health-related fitness and to take responsibility by 

setting personal fitness goals. When students focus on continually improving their levels of fitness, a 

positive and lifelong impact can be achieved. As part of this process, your child’s height and weight 

will be confidentially measured and recorded to determine the students Body Mass Index. Parent 

and/or guardians will receive a copy of their child’s FITNESSGRAM score report indicating their 

body composition, aerobic capacity, abdominal strength, upper body strength, and flexibility at the 

end of the school year. As the parent of a minor, Georgia law gives you the option of not having your 

child’s height and weight measured at school.  
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If you choose to exempt your child from this portion of the FITNESSGRAM Test, you will need to 

notify the school and physical education teacher in writing, but you will still receive a copy of the 

report with this section left blank. 
 

 

 

FULTON LEADERSHIP ACADEMY 

HIGH SCHOOL PERSONAL FITNESS CURRICULUM 

 

 

UNIT 1 

Why Personal Fitness? 

 
PE HS.4  

PE HS.4  

PE HS.4  

tween fitness and lifestyle. PE HS.4  

PE HS.6  

PE HS.4  

nd fitness. PE HS.4  

 

 

PE HS.6  

PE HS.2  

cautions in 

cold weather. PE HS.4  

PE HS.4  

PE HS.2  

 

 

UNIT 2 
Identifying your Fitness Level 

 
-related components of fitness. PE HS.4  

of tests and activities. PE HS.4  

-related components of fitness. PE HS.4  

-related components of fitness will help you in daily activities. PE HS.6  

 

 

UNIT 3 
Training for Fitness 

 
PE HS.4  

-related component of 

fitness. PE HS. 4  

 

 

UNIT 4 
Nutrition and Weight Control 

 
 

 

PE HS.4  

PE HS.4  

, saturated fat, trans fat, fiber, sugar. 

PE HS.4  

 

 

PE HS.4  

-related problems associated with an abnormal percentage of body fat.  

 

PE HS.4  

ver fat, and obesity.  

 

PE HS.4  

PE HS.4  

 

 

PE HS.4  

 

UNIT 5 
Cardiorespiratory System 

 
iorespiratory fitness and how it correlates to good health.  

 

PE HS.2  

-related problems associated with an inadequate level of cardiorespiratory 

fitness. PE HS.4  

PE HS. 4  
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PE HS.3  

PE HS.6  

 

 

UNIT 6 
Muscular System 

 
PE HS.2  

–related problems associated with inadequate muscular strength and 

muscular endurance. PE HS.2  

PE HS.4  

ies which promote muscular 

strength and endurance fitness. PE HS.4  

 

 

UNIT 7 

Flexibility System 

 
PE HS.4  

PE HS.2  

 exercises. PE HS.2  

 

 

UNIT 8 

Your Fitness Program 

 
PE HS.4  

 

 

PE HS.6  

ortance of basing your fitness program on you individual fitness level.  

 

PE HS.6  

PE HS.4, PE HS.6  

 

 

PE HS.6  

 

UNIT 9 
Personal Fitness for Life 

 
 

 

PE HS.5,PE HS.6  

Describe how physical exercise helps to relieve stress. PE HS.6  

 

 

 

HEALTH and PHYSICAL EDUCATION COURSES 

 
GENERAL PHYSICAL EDUCATION  
 

General Physical Education I  

General Physical Education II  

General Physical Education III  

General Physical Education IV  

Principles of Athletic Training/Sports Medicine  

INTRODUCTORY SPORTS  
 

Introductory Team Sports  

Introductory Lifetime Sports  

Introductory Track and Field  

Introductory Outdoor Education  

Introductory Rhythmic and Dance  

Introductory Recreational Games  

Introductory Gymnastics, Stunts and Tumbling 

  

INTERMEDIATE SPORTS 
  

Intermediate Team Sports  

Intermediate Lifetime Sports  

Intermediate Track and Field  

Intermediate Outdoor Education  

Intermediate Rhythmic and Dance  

Intermediate Recreational Games  

Intermediate Gymnastics, Stunts and Tumbling  

ADVANCED SPORTS  
 

Advanced Team Sports  

Advanced Lifetime Sports  

Advanced Track and Field  

Advanced Outdoor Education  

Advanced Rhythmic and Dance  

Advanced Recreational Games  

Advanced Gymnastics, Stunts and Tumbling  
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PERSONAL FITNESS AND CONDITIONING  
 

Personal Fitness  

Physical Conditioning  

Aerobic Dance  

Weight Training  

Body Sculpting  

Intermediate Aerobic Dance  

ADVANCED PERSONAL FITNESS AND 

CONDITIONING  
 

Advanced Personal Fitness  

Advanced Physical Conditioning  

Advanced Aerobic Dance  

Advanced Weight Training  

Advanced Body Sculpting  

 

 
                                  

 

Fulton Leadership Academy embraces accountability as the engine that will drive student 

achievement. Our goals will ensure that we fulfill our mission and that we reach the expectations of 

Every Student Succeeds Act. Our primary goal is that all of our students will be proficient or 

advanced in reading, writing, and math.  

 

 

Example of Middle and High School Courses 

  

Course 6th 7th 8th 9th 10th 11th 12th 
Language 

Arts 

Integration of 

vocabulary, 

literature, 

reading 
strategies, 

composition, 

oral language 

skills, research 
and grammar 

Integration of 

vocabulary, 

literature, 

reading 
strategies, 

composition, oral 

language skills, 

research and 
grammar 

Focus on 

preparation for 

high school 

language arts.   

9th Grade 

Literature 

American 

Literature 

World  

Literature 
English 

Literature/ 

Contemporary/ 

AP English   

Mathematics Mathematics Mathematics  
Algebra 1 

 (level A), 

Geometry 

Mathematics, 
Algebra 1, 

Geometry 

(level A) 

Foundations of 
Algebra/ 

Algebra 1 

Geometry/ 
Trigonometry 

Algebra 2 

 
Pre-Calculus/ 
Calculus 

 

Science Earth Science Life Science  Physical 

Science  

Biology Physical 

science 

Chemistry Physics 

AP Biology 

AP Chemistry 

Social 

Studies 

Latin America, 

the Caribbean 

and Canada, 
Europe, and 

Australia 

Africa, 

Southwest Asia 

(Middle East), 
Southern and 

Eastern Asia 

Georgia 

studies 

Political Science/ 

Human 

Geography 

World History U.S. History Government/ 

Economics 

Foreign 

Language 

(Spanish)* 

Recognize the 

written 

language, learn 

cultural fact, 
associate 

common items, 

as well as speak 

and write with a 
degree of 

proficiency 

Recognize the 

written language, 

learn cultural 

fact, associate 
common items, 

as well as speak 

and write with a 

degree of 
proficiency 

Recognize the 

written 

language, learn 

cultural fact, 
associate 

common 

items, as well 

as speak and 
write with a 

degree of 

proficiency 

Students taking Spanish will learn 

to recognize the written language, 

learn cultural facts of the areas, 

associate common items with 
Spanish names as well as speak 

and write with a degree of 

proficiency 

 

Students taking Spanish will 

learn to recognize the written 

language, learn cultural facts of 

the areas, associate common 
items with Spanish names as 

well as speak and write with a 

degree of proficiency 

 

Pre-

Engineering 

Connections 

(middle 

1st 9 weeks:  

Exploring 
Engineering & 

Technology  

 

1st 9 weeks:  

Exploring 
Engineering & 

Technology 

 

1st 9 weeks:  

Exploring 
Engineering & 

Technology 

 

 

Selection of Engineering And Technology Pathways,  

 

 

and 
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school) 2nd 9 weeks::  

 

Project Lead 
The Way* 

 

3rd 9 weeks 

Architecture, 
Construction, 

Communication

s, & 

Transportation 

4th 9 weeks 

Lego 

Mindstorm* 

(building 
robots) 

2nd 9 weeks::  

 

Project Lead The 
Way* 

 

3rd 9 weeks 

Architecture, 
Construction, 

Communications, 

& 

Transportation 

4th 9 weeks 

Lego 

Mindstorm* 

(building robots) 

2nd 9 weeks::  

 

Project Lead 
The Way* 

 

3rd 9 weeks 

Architecture, 
Construction, 

Communicatio

ns, & 

Transportation 

4th 9 weeks 

Lego 

Mindstorm* 

(building 
robots) 

 

 

Architecture, Construction, Transportation,  

 

 

 

Or Communications Pathways 
 

 

 

 
 

 

 

 

 

In order to graduate, students must satisfactorily meet the following requirements during their ninth 

to twelfth grade years. Scholars stay with their entering class for all school activities, including those 

related to courses, for their freshman year only. The number of credits earned by the scholar 

determines assignments beyond the freshman year. A scholar remains a freshman until such time that 

he earns six (6) credits to be a sophomore, twelve (12) credits to be a junior, and eighteen (18) credits 

to be a senior.  
 

 

Fulton Leadership Academy 

High School Requirements for Graduation 
 

AREAS OF STUDY  Semester 1 Semester 2  Units 

Required  

Units 

Earned 

LANGUAGE ARTS (Required Courses and/or Core Courses)  

9th Grade Literature/Composition (1.0)    

 
 

4 

 

10th Grade Literature/Composition (1.0)       

American Literature/Composition (1.0)    

World Literature /Composition (.5)    

British Literature/Composition (.5)    

Multicultural Literature (.5)    

AP Literature/Composition (1.0)    

College English (1.0)    

MATHEMATICS  

Algebra I (1.0) OR Coordinate Algebra 

(1.0) OR Accelerated Algebra I Honors 

(1.0) OR Accelerated Coordinate 

Algebra Honors (1.0) 

   
 
 

 
 
 
 
4 

 

   

   

   

Geometry (1.0) OR Analytic Geometry 

(1.0) OR Accelerated Geometry Honors 

(1.0) OR Accelerated Analytic Geometry 

Honors (1.0) 

   

   

   

Algebra II (1.0) OR CCGPS Advanced 

Algebra (1.0) OR CCGPS Accelerated 

Pre-Calculus Honors (1.0) 

   

   

   

Pre-Calculus (1.0)    
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Mathematics of Finance (1.0)    

Advanced Mathematical Decision 

Making (1.0) 

   

AP Calculus AB/BC (1.0)    

AP Statistics (1.0)    

College Calculus II and III (via GA 

Tech) 

   

SCIENCE (The 4th science unit may be used to meet both the science and elective 

requirement.) 
 

Biology (1.0)    
 
 
 

4 

 

Physical Science (1.0)    

Chemistry (1.0)    

Physics (1.0)    

Earth Science (1.0)    

Environmental Science (1.0)    

Human Anatomy and Physiology (1.0)    

AP Science Courses – Selective – (1.0)    

Identified CTE Science Courses – 

Selective – (1.0) 

   

SOCIAL STUDIES  

Human Geography (1.0)    
4 

 

World History (1.0)    

Economics (.5)    

American Government (.5)    

US History (1.0)     

HEALTH & PHYSICAL EDUCATION  

Health (.5)    
1 

 

Personal Fitness (.5)    

    

  

Career and Technical Education    
4 

 

World Language    

Fine Arts    

ELECTIVE UNITS  

    
4 

 

    

    

    

TOTAL UNITS REQUIRED (MINIMUM) TO MEET GRADUATION 

REQUIREMENTS 

25 

 
 

 Any scholar that earns an A or B in a pre-requisite Honors level course will be required to sit 

for an AP course in that science field in either the 11th or 12th grade. (Scholars earning an A 

or B in Physical Science can choose either AP Chemistry or AP Physics). 
  

 Scholars who earn an A or B in both Physical Science and Biology are only required to take 

one AP science course (thought they may choose to enroll in two or three) 
  

 Scholars with IEPs will not be required to sit for AP classes. 
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 AP requirements for scholars who enter FLA after the 9th grade year may be waived pending 

a review of transcripts and performance in FLA courses. 

  

 Scholars who fail a course in the ELA, Spanish, or Science sequence will not be required to 

take an AP exam in that sequence. 

  

 Upon graduation, all scholars will receive the standard high school diploma awarded to 

Georgia scholars.  
 

 Scholars who have earned academic honors will be recognized at graduation. 

 

Additional Graduation Requirements  

 In addition to all credits outlined above, all graduating seniors are required to complete a 

major engineering design project and a plan (a business plan, strategic plan, response to an 

RFP) to make the work product available to consumers. The project can be an extension of a 

prior project the scholar has worked on to fulfill a course requirement (e.g. a science fair 

project, a computer program). Scholars may be allowed exceptions with the approval of their 

advisor to submit non-design projects (i.e. original research, a STEM-based service business). 

The project can be completed prior to senior year.  

 

 Each scholar would have participated in a Work-Based Learning Program or Internship 

Program. With prior approval, scholars may fulfill this requirement by securing a Volunteer 

work assignment or a standard employment opportunity. In exceptional cases a scholar may 

fulfill this requirement by providing verification prior to graduation certification that a viable 

work assignment has been secured for the summer.  

 

 By the twelfth grade, graduating seniors must have accumulated at least 100 hours in 

community service. By year four, a staff designate will monitor and coordinate FLA’s 

community service program. At the middle school level, the staff will designate a person to 

monitor and record scholars’ community service hours.  

 

 All scholars must take the ACT or SAT test prior to graduation.  

 

 Every scholar must take the English Literature AP Course and the AP Spanish Course.  

 

GPA Calculation/Honor Roll  

 

Numerical Average (100 point scale)  
The numerical grade average is used for purposes of determining class rank or individual 

achievement awards. It is computed by taking the sum of the course averages for each course taken 

during the semester/year multiplied by the course's potential credits. The total number of quality 

points achieved is then divided by the total number of potential credits for the year. For honors 

courses, the numerical grade average is increased by 5 points (ex. 87 becomes 92; a 97 becomes 102, 

etc.); the total potential grade for an honors course is 105. For each advanced placement course, the 

numerical grade average of C or better is increased by 10 points (ex. 87 becomes 97; a 97 becomes 

107). A = 5.0, B = 4.0, etc.); the total possible grade for an AP course is 110. The GPA that is printed 
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on the final report card only represents current year data. It DOES NOT include data from previous 

years. The transcript would detail past years’ grades.  

 

Point Average (4.0 Scale)  
The point average is used only for Honor Roll purposes. It is computed by taking the sum of the 

quality point values associated with the letter grades (A = 4.0, B = 3.0, etc.) for each course taken 

during the marking period. That total is divided by the number of courses the scholar was enrolled in 

for that quarter. For honors courses, the numerical equivalent of each grade of C or better is increased 

by .5 (ex. A = 4.5, B = 3.5, etc.). For each advanced placement course, the numerical equivalent of 

each grade of C or better is increased by 1.0 (ex. A = 5.0, B = 4.0, etc.)  

 

Honor Roll Requirements  

Honor Roll is determined by a scholar's grade point average for all marks earned in a given grading 

period. Honor Roll GPA is calculated by determining the sum of the numerical equivalent of the 

letter grades divided by the total number of courses taken during that marking period.  

• Principal's List - GPA of 4.0 and above  

• Scholar’s List - GPA of 3.5 to 3.99  

• Honor Roll - GPA of 3.0 to 3.49  

 

* Any of the following will make a scholar ineligible for the Honor Roll: A grade of “C” or below, an 

INC (Incomplete), or a W/WF (Withdrawal). 

 

FLA Grading Scale 

 

The FLA grading scale applies 

both to assignments and to the 

overall course grade: Range  

 

Grade 

 

GPA 

Points 

 

Description of Achievement Level 

90-100 A 4 Scholars receiving an A show deep mastery of the 

knowledge and skills that have been taught; they 

demonstrate an ability to go beyond the basic 

requirements of assignments to produce creative, 

thorough work.  

80-89 B 3 Although scholars receiving a B may still have 

some areas to work on, they demonstrate a solid 

mastery of the knowledge and skills that have 

been taught.  

70-79 C 2 Scholars receiving a C have some skill deficits, 

but demonstrated at least a basic understanding of 

the majority of skills taught.  

69 and below F 0 Scholars receiving an F produced work of 

unacceptable below quality. They have major 

skill deficits that require additional instructional 

resources and scholar effort.  

 

The grading scale for Advanced Courses may allow for a grade of D (60-69) and a grade of F 

(59 and below) depending on the course. Advanced courses may also be worth additional 

points, again depending on the course. 
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Dual Enrollment 

To participate in Move on When Ready, students must be in good academic standing and have prior 

administrative approval. 

 

Fulton Leadership Academy Engineering Design Project 

Graduating seniors at Fulton Leadership Academy are required to complete a major engineering 

design project. Seniors will create a web based business focused on graphic & web design. The 

scholars will design and build their own websites, create graphical images for print and web, curate 

content from the web to boost internet traffic, as well as utilize blogs a social media to drive traffic 

and business to their websites. This project provides them with the foundations needed to be 

competent, competitive digital entrepreneurs in the 21st Century. The time line for completion is by 

the end of the first semester their senior year. Scholars will have a physical and digital portfolio of 

work. The physical will be a printed composition of designs and achievements during their tenure at 

Fulton Leadership Academy. The digital portfolio will come in the form of their website and blog. 

The website will be mobile compatible for maximum versatility. Once the scholar has built a fully 

function e-commerce site, we would like parents to take the following actions to enable their scholars 

to take the next step in entrepreneurship. 

 

1.    Convert the scholar’s free Weebly website account to a professional account to unlock 

profession grade features. (register an official domain name i.e.: www.digitaldesign.com) 

2.    Refining the scholar’s profession image by establishing an e-Commerce account (PayPal 

and/or Square) 

3.    TIME LINE: Must be completed by the end of /first semester senior year 

4.  At the end of the project students will have the following skills: 

 Graphic Designer: business cards, logos, flyers, posters, web banners 

 Web Designer: Webmaster, Blogger, Social Media Manager 

 Marketing: Brand & Content Manager 

 Form with their high school or home study program, meet the admissions requirements at 

the postsecondary institution of their choice and make satisfactory academic progress. 

 Disclaimer stating decision is family decision 

 Section on dual enrollment/MOWR 

 Disclaimer about quality for “D” grade transfer 

 

INSTRUCTIONAL METHODS 

 

Instructional Methods to be used including any Distinctive or Unique Instructional Techniques or 

Educational Programs 

 

Leadership Development 

Fulton Leadership Academy endorses strong leadership standards throughout the school environment 

to encourage respect, order and structure, which contributes to a successful teaching and learning 

environment for student achievement.  The role of leadership is essential to the development of our 

state and nation and is critical in meeting emerging and future challenges that society faces.  Effective 

http://www.digitaldesign.com/
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leadership skills play a vital role in preparing students for tomorrow’s competitive world.  Our single 

gender classroom model is designed to target the unique developmental needs of each gender as it 

relates to leadership – both personal and public.  

 

For boys, the challenge is one of personal leadership and character development.  While they are in 

grade school, boys are much more likely to be disruptive and affect the learning environment for 

others. Marianne Bertrand and Jessica Pan (2011) use data from The Early Childhood Longitudinal 

Study: Kindergarten Cohort (ECLS-K) to analyze disruptive behavior of boys. The authors use 

indexes, which measure: 

 Externalizing problems: frequency with which a child argues, fights, gets angry, acts 

impulsively, and disturbs ongoing activities 

 Self-control: child's ability to control behavior by respecting the property rights of others, 

controlling his or her temper, accepting peer ideas for group activities, and responding 

appropriately to pressure from peers 

 Approaches to Learning: child's attentiveness, task persistence, eagerness to learn, learning 

independence, flexibility and organization. 

 Interpersonal Skills: child's skill in forming and maintaining friendships, getting along with 

people who are different, comforting or helping other children, expressing feelings, ideas and 

opinions in positive ways, and showing sensitivity to the feelings of others. 

 Internalizing problems: presence of anxiety, loneliness, low self-esteem and sadness with the 

child. 

 

The authors find that: 

 

The average boy “acts out” between 0.44 (kindergarten) and 0.52 (fifth grade) standard deviations 

more than the average girl on the externalizing problem index, and he scores between 0.36 and 0.45 

standard deviations below the average girl in terms of self-control, or self-regulation. Similar gaps 

exist for “approaches to learning” and “interpersonal skills.” The gender gap is smallest for 

internalizing problems, a trait that captures anxiety, loneliness, low self-esteem and sadness. Finally, 

girls are less likely to have repeated a grade and to have been suspended from school in eighth grade. 

Nearly one out of four boys experienced at least one school suspension in eighth grade, while only 

one out of ten girls did. 

 

The authors also find that from 1980 to 2006, suspensions for girls remain relatively flat (at about 11 

percent), while the trend has been increasing for boys, from 15.7 percent to 24 percent.  The authors’ 

analysis strongly suggests that the negative results for boys are being driven by those boys who grow 

up in single-mother homes. Indeed, the authors find that the: 

 

Gender gap in externalizing problems when the children are in fifth grade is nearly twice as large for 

children raised by single mothers compared to children raised in traditional families. By eighth grade, 

the gender gap in school suspension is close to 25 percentage points among children raised by single 

mothers, while only 10 percentage points among children in intact families. 

 

It is vital that Fulton Leadership Academy implement a Leadership program to address all the varied 

issues that lead to the prevalence of boy misconduct, including how boys and families manage the 
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dynamics of the ever growing set of single-parent households.  Failure to do so will likely result in 

continued suspensions and expulsions, lower academic performance and graduation rates, much 

higher incarceration rates,  and a segment of the population that is draining rather than building the 

economic vitality of our communities and nation. 

 

Leadership “Connections” Course 

Fulton Leadership Academy has adopted The Character Development and Leadership curriculum. 

This detailed curriculum teaches 18 essential character and leadership traits.  In addition to the focus 

on leadership traits, the curriculum teaches reading for comprehension, expository writing, higher 

order thinking, and public speaking. In 2012 this curriculum was aligned with national common core 

standards for English and ESL and research indicates that it is effective at reducing negative 

behaviors and increasing positive ones; 

 

See website http://www.characterandleadership.com/curriculum. 

 

The lesson plans consist of the ethical dilemma, lecture, character movie segment, quote exercise, 

role model reading, basic skills, leadership principle via website, and current event via on-line blog, 

local guest speaker and expository writing assignments is implemented to provide a framework for 

stable learning. Each lesson plan ties into a specific learning style, i.e. small and large group 

discussion, lecture format, visual learning, reading, peer learning and written work. These lesson 

plans get repeated to teach each trait, making it fresh yet predictable for students.  The strength of this 

curriculum is using high-interest content to teach reading for comprehension, expository writing, 

higher order thinking and public speaking.  The curriculum also includes a role model section, 

because students need to learn about real people who exemplify each of the traits studied in the 

curriculum.    

 

Leadership Seminars 

In high school, homeroom and advisory will serve as an opportunity to formally explore and discuss 

gendered leadership issues in a more critical and in-depth manner.  In addition, Fulton Leadership 

Academy will host community meetings and “brown bag” lunch seminars (attendance will be 

required) to continue to ensure that students are prepared to successfully lead themselves and their 

peers through the unique challenges they will face as young men.  In addition to gender and 

leadership issues, the seminars will focus on issues related to multiculturalism, ethics, and decision-

making and how each is relevant to the role of leadership in various forms. 

 

Uniforms and No Excuses Discipline 

Many successful charters are noted for the strict discipline codes which focus on “sweating the small 

stuff” to, hopefully, avoid engaging in major conduct violations.  Fryer (2010) examines successful 

charters in the U.S. and finds that most are adherents to the principles of “No Excuse” disciplinary 

policies.  Although uniforms are not an obvious component of a successful leadership training and 

development program, they have noted positive benefits on both behavior and achievement (Gentile 

and Imberman, 2010).  Particularly, Fulton Leadership Academy prepares scholars for leadership by 

understanding that they set an example with their behavior, appearance, and dress.  Hence, uniforms 

are a requirement for all students throughout their tenure at Fulton Leadership Academy.  See section 

on Discipline in Student Handbook for more details. 

 

All staff members are expected to implement the Fulton Leadership Academy discipline plan. Each 

teacher is to adhere to that plan to promote a positive learning environment in his/her classroom. 

http://www.characterandleadership.com/curriculum
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Grade levels/Team Leads may use this guide to develop a grade level plan that coincides with Fulton 

Leadership Academy plan. This plan should be turned into Dean of Students (or the administrator in 

charge of discipline) for approval prior to implementation. Behavioral expectations and disciplinary 

actions must be fair and consistent throughout the building for all students. All discipline infractions 

(large or small), must be logged into the approved discipline accounting system (e.g. PowerSchool, 

Dojo, etc.) daily. Students should not be removed from class, sent to Dean or placed in the hallway 

without an official write up under any circumstances. Never leave students unattended in the hallway. 

 

85% Mastery and No Zero Academic Policy 

Our teachers are required to remediate each student who does not score mastery, or 85% on all 

quizzes and tests. They are required to turn in weekly data folders with a template that lists students 

names, assessment, standards covered, score and if the score is less than 85% a plan for remediation 

and a retest date. This practice holds both teacher and student accountable for success. We also 

implement a No Zero policy as well. We believe that often times, students become desensitized to 

making a “0” and accept it if it means no one pushed them. We have a policy that states teachers must 

make administration aware when a student gets 3 zeros. They are also expected to alert their fellow 

teachers so that a village approach can be implemented. Each adult in the building reminds him of the 

expectation until that grade is raised to mastery, or in some cases passing, which is a 70%.  

 

 

 

Description of Distinctive Instructional Strategies:  

 

A. Single-Gender Environment School 

Single gender education has been a major source of debate owing to the very real and pronounced 

gender gaps present in U.S. education and across the globe. Males were already extremely far behind 

on measures of performance in Reading and English Language Arts.  They have been slowly falling 

behind on a host of other academic areas including grades, high school graduation rates, college 

attendance, and college attendance rates. Also, they are more likely to repeat a grade or be diagnosed 

with a learning disability, be suspended and expelled, and much more likely to be involved in the 

criminal justice system.  It is reasonable to conclude that boys have concerns that are distinct from 

those that are evident for girls, all of which can be focused on intensively in a single-gender 

environment. 

 

There are two strands of thinking and research, which supports, single gender instructional model.  

First, research on academic performance suggests that single-gender environments can lead to higher 

levels of achievement for both genders.  In particular, there is evidence that the math achievement of 

girls increases when they are instructed in single-gender environments (Fryer and Levitt, 2010). 

 

Secondly, available data about factors that may indirectly influence achievement (leadership, school 

engagement, and attitudes about academic subject) strongly suggests that in dual-gender 

environments boys tend to be under-represented in leadership positions in every club and school 

activity, except athletics, they tend to exert less effort in academic pursuits, and they tend to be less 

engaged in school in general.   
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According to Dr. Riordan, “There are eight theoretical rationales which support the contention that 

single-sex schools may be more effective academically than mixed sex schools, especially for 

minorities and white females.”2 

1. The existence of “youth cultures” serves as obstacles to the co-existence of an “academic    

culture” in schools.  In all male schools, there is an accompanying high degree of order and 

discipline, which mitigates or counterbalances the youth culture. 

2. Single-sex schooling provides boys and girls with a greater number of successful role models 

of their own sex.  Schools for African-American males may be particularly helpful in 

developing appropriate male bonding, transition to productive manhood, Afro centric cultural 

inoculation, identity, academic values and social skills, parent and community strengthening, 

and a safe haven.  

3. Single-sex schools provide a greater number of leadership opportunities.   

4. High expectations are set by administration and teachers.  These values stress the importance 

of education. 

5. Single sex schooling provides students access to the full range of educational curricula. 

Throughout the world, boys are channeled into mathematics and science, while girls are 

Single-sex schools are characterized by a set of values generally shared by parents, students 

directed toward courses in languages and humanities.   In predominately Black/Hispanic 

schools in America, the covert channeling process occurs in reverse; minority males are 

directed away from a more demanding academic curriculum. 

6. Teacher-student interaction in the classroom differs systematically by sex.   

7. Single-sex schooling also provides elimination of sex stereotypes in peer instruction. 

8. Males and females have different learning styles. 

Riordan also has discovered that while the results of single-sex education are apparent for girls, these 

positive impacts are even more dramatic for African American and Hispanic children, male and 

female. The performance of African American and Hispanic students in single-sex schools is stronger 

on all tests, on average scoring almost a year higher than similar students in coeducational settings. 

Other benefits of single-sex schools include: 

 A greater degree of order and control 

 The provision of more successful role models 

 A reduction of sex differences in curriculum and opportunities 

 A reduction of sex bias in teacher-student interaction 

 A reduction of sex stereotypes in peer interaction 

 The provision for a greater number of leadership opportunities  

 A pro-academic parent/student choice, which is required by single-sex schools.  

Dr. Riordan concludes that African-American and Hispanic students’ attendance at single-sex schools 

significantly increases their test scores, leadership behaviors, and environment control.  Black males 

attain a significantly higher degree of gain than Hispanic males on the leadership variable.  

 

 

                                                   
21992, “Single-Gender School” in a paper presented at the U. S. Department of Education on Single-Gender Schooling. 
 



 

 

57 | P a g e  

 

B. What are the Benefits of Single Gender Instruction? 

 

I. Strategies for Male Students 

 

In general, the data suggests that girls are better students: they get better grades, they complete more 

homework, they are more engaged in school, and they have fewer discipline problems.  The fact that 

boys perform worse, is likely due to their being less engaged in school overall, which in turn may be 

a result of the inability of schools to tweak instruction to their unique learning styles.  One concern is 

that Boys tend to disengage from the traditional sit-in-your seat, lecture style of instruction.   

 

According to a 2004 report by Learning Resources Network (LERN), boys are neurologically geared 

toward solving problems and meeting challenges.  Once they master a particular task (solve the 

problem and meet the challenge), it becomes boring, and boys have a hard time focusing on the 

assignment at hand3.  Fulton Leadership Academy’s curriculum reflects this reality. Courses integrate 

text-based learning with engaging, hands-on learning experiences.  Teachers will improve students’ 

skills by incorporating several learning modalities (audio, visual, kinesthetic, etc.) and numerous 

teaching methodologies (differentiated instruction, cooperative learning groups, etc.).  It should be 

                                                   
3Smart Boys, Bad Grades. Julie Coates and William Draves, 2004. 
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generally noted that, backed by sound research, Fulton Leadership Academy employs various 

instructional strategies geared towards addressing separate and unique learning needs of boys. 

Descriptions of a select few are below: 

 

A. Project Based Learning 

Project-based Learning4 is a model for classroom activity that we employ at Fulton Leadership 

Academy. It will support classroom practices and lessons that are shorter-term, interdisciplinary, and 

integrated with real world issues and practices. One immediate benefit is making learning more 

relevant and useful to scholars by establishing connections to what they are learning in core subjects 

to life outside the classroom. Such a strategy capitalizes on research highlighting the elements of 

effective instruction, specifically the connection of lessons to issues of personal relevance to scholars 

and/or to real problems or issues that exist in the world and instruction that emphasizes interactive 

discourse with small group work that is characterized by clear goals and individual accountability.  

 

Many of the skills learned through Project-based Learning are those desired by today’s employers, 

including the ability to work in a team, take initiative, make thoughtful decisions, and solve complex 

problems. Plans, drafts, and finished products will all make excellent “conversation pieces” on which 

teacher and students can discuss the learning that is taking place. With emphasis on cooperative 

learning, scholars will collaborate and work together to make sense of what is taking place. 5 Scholars 

will pursue solutions to nontrivial problems that emphasize the higher levels of Bloom’s Taxonomy. 

In addition, scholars who are involved in creating the project assignment or the project checklist gain 

valuable experience in setting goals and standards of excellence, providing scholars a sense of 

ownership and control over their own learning. 

 

Adopting the Project-based Learning model also provides opportunities for teachers to build 

relationships with each other and with those in the larger community. Scholars’ work can be shared 

with parents and community partners, providing them with a stake in the scholars’ education.  

 

B. Hands-on / Experiential Project Based Learning 

While project-based learning typically requires hands-on activities. It addresses the research, which 

notes boys energy level and lack of ability to focus on language-based instruction, makes it difficult 

for them to sit through lecture and discussion-based lessons.  A focus on hands-on learning means 

that math, for instance, requires consistent use of manipulative supplies (e.g. actual, tangible 

examples of 3-dimensional figures to help students understand geometric concepts).  Science 

incorporates more frequent use of laboratory experiments and demonstrations of scientific 

phenomenon.  English-Language Arts and Social Science requires more dramatic enactments or 

debates.  Social Science includes setting up a classroom-based “economy”.  Lesson plans include 

specific expectations for teachers to include daily strategies for hands-on and experiential learning. 

 

                                                   
4Support for Project-based Learning (PBL) practices is widespread and has been in place for many years in higher education (Barrows, 

1996; Schmidt, 1994; Williams, 1992). Recently, two reviews that summarize more than 20 years of evaluations of PBL in medical 

education (Albanese & Mitchell, 1993; Vernon & Blake, 1993) conclude that medical scholars in PBL programs perform as well as 
scholars in traditional programs on conventional tests of knowledge, and more important, PBL medical scholars do better on tests of 

clinical problem-solving skills. In early childhood and elementary education, positive findings are evident as well. (Katz, 1994; Chard, 

1992). The Kamehameha Elementary Education Program (KEEP) in Hawaii, California, and Arizona (Au & Carroll, 1997; Tharp 

&Gallimore, 1988). 
5 2006, Southwest Philadelphia Academy for Boys Charter School 
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C. Competition  

Research by Sax strongly suggests what most people anecdotally knew – boys are relatively more 

competitive and girls are relatively more collaborative.  Fulton Leadership Academy will continue to 

integrate competitive structures into the curriculum.  Learning games are already in use in which 

boys compete on jeopardy style quizzes as a means of facilitating review.  In an effort to continue 

with creative teaching strategies, Fulton Leadership Academy is in the process of purchasing 

additional learning games geared toward addressing boy’s learning styles. In addition to subject 

specific Jeopardy games, Spelling and Geography bees, and Math Bowls are all an integral part of 

what FLA currently does.  Incentives are also given for daily and weekly remediation quizzes, and 

quarterly honor roll distinctions.  And competitions are both individual and group based.  

  

D. Gender-Friendly Literature 

Boys tend to not connect to relationship-based literature and prefer more action-oriented literature or 

stories that reflect conflict and risk than girls.  Most experts agree that the focus is on getting young 

people to read. While there are a host of great literary pieces that allow both boys and girls to engage 

simultaneously, we acknowledge that may not always be the case and there are choices that we will 

allow our scholars to make to ensure they are fully engaged in learning.  However, we will expect 

them to engage with literature that is more difficult for them to access as they mature in our program 

in order to stretch them. 

 

II. Dual Gender Strategies that Work Particularly Well for Boys 

 

A.  Differentiated Instruction 

Individuals grow at different rates – intellectually, physically, and emotionally – with unpredictable 

starts and surges along the way, just as students learn at different paces and in different manners. 

While students have fast subjects and slow subjects, students at virtually all levels of accomplishment 

need to study the same rich content.  At FLA, there is not an exemplary curriculum for some students 

and a watered-down version for the rest.  Teachers meet students where they are, varying their 

approaches and the pace of instruction, so all students are able to master the required concepts and 

skills. 

 

Students who are ready for faster-paced instruction advance and if students are unable to handle the 

new demands, teachers drop back to the point they understood, regroup and provide additional 

instruction.  At the Academy, teachers move all students along at a steady pace, monitor success for 

all at each step, provide compensatory instruction as needed, and give challenging extra work to 

talented and eager students. As students move at different paces, groups are flexible and short-term. 

Teachers offer students learning tasks that are appropriate to their needs, rather than the grade and 

subject being taught. When a scholar’s abilities are clearly exceptional and classroom based 

differentiated instruction would prove inadequate, the Academy implements advanced and/or 

accelerated courses in Math and English Language Arts subjects for middle school students.  Further, 

Honors and AP Courses will be employed at the high school level.   

 

In an Educational Digest for ERIC, Carol Tomlinson (2000) summarizes the literature and notes that 

there is ample evidence that students are more successful in school and finds it more satisfying if 

they are taught in ways that are responsive to their readiness levels (e.g., Vygotsky,1986), interests 

(e.g., Csikszentmihalyi, 1997) and learning profiles (e.g., Sternberg, Torff, &Grigorenko, 1998). 
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B. Extended Time 

Lavy (2010) uses cross-country data and finds that, on average, an increase of one hour of instruction 

per week in math, science or reading raises the test score in these subjects by 0.15 of a standard 

deviation.  He finds that the size of the effect is larger for girls, for pupils from low socio economic 

status families and for immigrants. Fryer (2010) examines successful charters in the U.S. and finds  

that most mandate a longer school day (typically one and one half hours longer) and a longer school 

year (e.g. a fifteen-day summer session). 

 

In keeping with this research, Fulton Leadership Academy institutes an extended time philosophy on 

two dimensions: longer days and more days of instruction.  The “extended year” philosophy includes 

beginning the school year typically two weeks prior to traditional public schools and offering 

Saturday School twice a month on average.  This allows Fulton Leadership Academy to keep its 

scholars academically engaged for a greater percentage of the year. Fulton Leadership Academy also 

requires its scholars to be in classes for an extended day (typically 8:00 a.m. to 4:00 p.m.).  Specific 

strategies that have been put in place include: 

 Two blocks of ELA – FLA divides the Georgia Standards of Excellence and 

Performance Standards ELA curriculum into two separate course: one for 

Composition and one for Reading and Literary Analysis 

 Remedial Blocks – FLA schedules struggling students to a remedial block in either 

Reading or Math for their seventh course, in lieu of an elective course. 

 Tutoring – Title funding allows FLA to run after-school tutorials, primarily in 

mathematics, for students who need additional, small group support. 

 Saturday School – Struggling students are targeted in both ELA and Math. Often the 

curriculum for Saturday School focuses on remedial concepts for those students who 

did not receive adequate preparation in prior grades.  Saturday school is also open to 

students who are struggling with concepts currently being taught in their Math and 

ELA courses, if: 
 

o Those students need additional support outside of Remedial blocks and/or 

Tutorial 

o After school tutorial is inconvenient for parents, typically due to transportation 

issues  

o Students do not have access to Remedial blocks or tutorial due to space 

considerations (the students who have been identified as having the most need 

will be given priority placement). 

 

C.   Data Driven Instruction/ MAP Assessments 

Fryer (2010) indicates that one of the five elements of successful charter schools is the use of 

assessment data to drive instruction. He finds the most commonly used practice is for administrators 

to collect and disseminate data broken down by student and skill, allowing teachers to identify the 

skills that need to be re-taught or remediated at the scholar level.  He also notes that teachers at 

successful charters administer and record formative, predictive, and summative assessments 

throughout the year to inform instructional pacing and drive differentiation within their classrooms. 
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Therefore, Fulton Leadership Academy uses frequent standards-based assessments to ensure that 

teachers are consistently aware of how their scholars are progressing toward ultimate mastery of the 

required content.  The Fulton Leadership Academy’s focus is on collecting and analyzing data from 

daily formative and summative assessments, which evaluates students’ understanding of that day’s 

lesson and content and drive re-teaching and remediation decisions. Daily assessment is more 

effective as it allows teachers to gain substantive feedback on a narrow band of the curriculum (i.e. an 

element within a standard).  A five to ten question assessment, covering one or two elements, is a 

statistically more viable evaluation of a scholar’s understanding than a 10-20 question weekly quiz 

that covers multiple standards, which by construction only includes one or two questions per element 

(or skill).   

 

Fulton Leadership Academy employs weekly quizzes, unit tests, and benchmark assessments that 

cover a broader range of content in order to test retention over time, determine the remediation and 

re-teaching agenda, and to simulate standardized testing situations.  These assessments are created 

internally and derived from self-paced instructional software (such as Study Island, STAR Reader or 

STAR Math), Georgia’s GOAS system, supplemental instructional materials (such as COACH) and 

test question banks from states whose testing regime is comparable to Georgia (i.e. those that use 

Pearson as a test creator).  All such assessments are aligned with state standards.  By administering 

these tests on a frequent basis, teachers and administrators are able to quickly address any student 

deficiencies and plan accordingly. 

   

D.  Small Class Sizes 

Small class size allows personalized instruction with each scholar and individual needs are more 

likely to be addressed.  Additionally, small class size allows scholars the opportunity to participate in 

more activities and afford a wider variety of opportunities for participation in school functions. 

Evidence from the Tennessee STAR experiment finds that reducing class sizes has a statistically 

significant and meaningful effect on student performance. 

 

E.  Socratic Method 

The Socratic Method is the art of asking question after question, seeking to expose contradictions in 

the scholars’ thoughts and ideas to guide them in arriving at a solid, tenable conclusion. Faculty at the 

Academy will be trained on how to implement this method consistently in the classroom not to the 

exclusion or, but as a viable alternative to, teacher-driven lecture and construction of knowledge.  

The goal is to make sure students are active participants in their learning which requires them to 

question what they know and believe on an ongoing basis.  An additional benefit is that students gain 

practice in articulating a point of view to an audience. 

 

III.   Uniqueness of Educational Program 

 

Fulton Leadership Academy is a unique entity in Georgia’s State Chartered School program: 

 

 Single Gender Environment - First all-male charter school in Georgia. 

 

 STEM Focus – Fulton Leadership Academy maintains a distinct STEM focus in its 

curriculum. As a capstone project, all students are required to produce a design and/or 

prototype for an original, technologically-based product (unless approval is granted for an 

exception). 



 

 

62 | P a g e  

 

 

Aeronautics and Aviation Theme – In addition to a general STEM focus, Fulton Leadership Academy 

incorporates aviation and aeronautics into its normal curricular study in middle school and high 

school courses.  Also, extra-curricular activities that expose them to professionals in the flight 

industry and enable all of Fulton Leadership Academy’s students to experience flight, with many 

having the option of earning enough flying hours and training, to pilot an actual aircraft. Activities 

include: Fulton Composite Squadron, Rocket Club, EAA Young Eagle, and ACE Academy. 

 

Fulton Leadership Academy encourages scholars and their parents to join the Fulton Composite 

Squadron which meets at Charlie Brown Air Field. By joining this group, scholars will receive 

extended exposure to leadership and aviation opportunities such as the annual Dream Flight offered 

by Delta Airlines at no charge to the scholars. Scholars are also encouraged to join the ACE 

Academy. ACE teaches students basic flight lessons. ACE also operates out of Charlie Brown Air 

Field. 

 

Fulton Leadership Academy has also developed a partnership with the Federal Aviation 

Administration (FAA). The FAA program will offer scholars diverse opportunities and exposure to 

the field of aviation and aeronautics. 


